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[bookmark: _GoBack]Form for Focus on Assignments5 Notes and Observations
Presenting Instructor:		Date:	
Content Area:		Level of Learning:	
STEP 1: Examine the purpose of the assignment.  (5 minutes)
What were students expected to learn from this assignment?
Why might the instructor have given this assignment?
Notes & Observations:













5 Adapted from Standards in Practice: An Instructional Gap Analysis by The Education Trust.

STEP 2: Analyze the demands of the assignment (without consulting the standards).  
(5–10 minutes)
What skills and knowledge do students need to complete this assignment successfully?
Where on Bloom’s or another learning taxonomy does the assignment fall?  (See Bloom’s Taxonomy at the end of this form.)
Unpack the assignment and note the skills and concepts:
	Skills (verbs)
	Concepts (nouns)
	Taxonomy





STEP 3: Compare standards of best fit to the demands of the assignment.  (10–15 minutes)
Is the assignment aligned with one or more level-appropriate standards?  
How rigorously aligned is the assignment with one or more level-appropriate standards?  Is it more closely aligned to lower-level standards?
Notes & Observations:


List applicable standards and their level:


Unpack the standards:6
	Standard
	Skills
	Concepts
	Context
	Taxonomy


Note gaps between the demands7 of the standards and the assignment, including where both fall on Bloom’s or another learning taxonomy.
6 Understanding the Standards We Teach, Unit 1 of this guide.
7 The skills in standards are what students are expected to do to demonstrate mastery of the concepts, often represented by the verbs in a standard, and the concepts in standards are what students must know, generally represented by the nouns in a standard.

STEP 4: Diagnose student work.  (15–20 minutes)
Work first individually and then collectively to answer the following questions: 
What does the student work tell us about the kind and level of skills and knowledge students have learned and still need to learn?
Did the assignment give students the opportunity to exhibit what the standards demand?  
What are the most frequent and fundamental problems students appear to be having with the assignment?  What do those patterns say about what’s needed in terms of additional instruction or re-envisioning the assignment?
If student work shows that most students have done well on the assignment, with few errors, how might the assignment be re-envisioned to challenge students?  
Individual Notes & Observations:





Collective Reflections:


STEP 5: Ratchet-up and redesign the assignment.  (10–15 minutes)
Discuss how to strengthen the assignment, as well as the instructional materials and strategies needed to do so.  
How can we upgrade the assignment to add greater rigor and encourage higher achievement from students?
What should be kept, deleted, and/or added to the assignment for tighter alignment with the standards?
How could a re-envisioned assignment promote active problem solving, reasoning, and critical thinking?  
What instructional strategies are needed to address student errors and misconceptions?
Redesign the Assignment:




Bloom’s Taxonomy:8
Remembering: Retrieving, recognizing, and recalling relevant knowledge from long-term memory, e.g., list, describe, tabulate, appropriate use.  
Understanding: Constructing meaning from oral, written, and graphic messages through interpreting, exemplifying, classifying, summarizing, inferring, comparing, and explaining, e.g., summarize, interpret, predict, execute.  
Applying: Carrying out or using a procedure through executing or implementing, e.g., classify, experiment, calculate, construct.
Analyzing: Breaking material into constituent parts, determining how the parts relate to one another and to an overall structure or purpose through differentiating, organizing, and attributing, e.g., order, explain, differentiate, achieve.
Evaluating: Making judgments based on criteria and standards through checking and critiquing, e.g., rank, assess, conclude, action.
Creating: Putting elements together to form a coherent or functional whole, reorganizing elements into a new pattern or structure through generating, planning, or producing, e.g., combine, plan, compose, actualize.
8 Forehand, M.  (2005).  Bloom’s Taxonomy: Original and Revised.  In M.  Orey (Ed.), Emerging Perspectives on Learning, Teaching, and Technology.  Retrieved February 11, 2009, from http://projects.coe.uga.edu/epltt/.
Access this handout at: http://www.adultedcontentstandards.ed.gov/standardsInAction.asp
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