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KYAE Guide for RLA/Science/Social Studies Lesson Planning
Lesson Title: Please provide lesson title_ Unit Title: Unit title is optional         Unit Placement: Where does this lesson occur in the unit (e.g., #2 of 5 lessons)?
Consider these questions when planning each section of your lesson:

	NRS Level(s): What NRS level is targeted with this lesson?

Content Area(s) Addressed: RLA only, RLA and science, or RLA and social studies?

Length of Lesson:  What is the intended timeframe for this lesson? 

	Standards
What is my lead standard or focus standard for the lesson? Have I integrated supporting standards from writing, language, and speaking and listening? The standards should be taken from the provided lists.
Focus Standards:

What are the (no more than two) lead anchor(s) and corresponding level-specific standard(s) from one or more of the strands (e.g., Reading, Writing, Language, Speaking and Listening, and Foundational Skills)?

Lead CCR Anchor Standard(s): 
Ex: CCR Reading Anchor 1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text. (Apply this standard to texts of appropriate complexity as outlined by Standard 10.) 
Lead CCR Level Specific Standard(s): 
Ex:  Reading Anchor 1: Level D - Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text (RI/RL.7.1). 

Supporting Standards:

What are (no more than 4) level-specific, supporting standards covered in the lesson from the strands (e.g., Reading, Writing, Language, Speaking and Listening, and Foundational Skills)?

CCR Level-Specific Standard(s): 
Ex: Language Anchor 4: Level D – Determine or clarify the meaning of unknown and multiple-meaning words and phrases, choosing flexibly from a range of strategies. (L.6.4)
Writing Anchor 9: Level D – Draw evidence from literary or informational texts to support analysis, reflection and research. (W/WHST.6-8.9)
Reading Anchor 5: Level D – Analyze how a particular sentence, paragraph, chapter, or section fits into the overall structure of a text and contributes to the development of the ideas. (RI6.5)

KYAE Employability Standard(s) Which of the employability standards will be a focus? It should be clear in the teaching sections of the lesson that students are engaging in experiences to understand and/or practice the skills in each standard cited. Include no more than three E Standards.
Ex: E.9 Analyze self-performance to better understand strengths and areas for improvement.

	Key Shifts:  Complexity, Evidence, Knowledge
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All lessons should focus on engaging students in one or more complex texts, then focus on the skills that the students need to be able to closely read the text to gather evidence about the information in the text in order to build knowledge around a topic or in a content area. Therefore, when planning a lesson, you will need to determine how you will incorporate, into the lesson, the three key instructional shifts (advances) for ELA. The ELA College and Career Readiness Standards Key Shifts document provides an overview of each of the shifts.
All lessons should focus on at least one text; however, more texts may be incorporated if needed.

For more in-depth understanding of the Key Shifts (Advances) for ELA, see ELA Key Shifts Presentation with Notes
Or 
http://achievethecore.org/page/394/introduction-to-ela-literacy-shifts-pd.


	Key Shift #1 Complexity 
Questions to ask:

Is the text(s) worth reading? In what ways does the text(s) meet the quantitative and qualitative measurements of text complexity?


	In what ways is the text(s) complex? Most texts in a unit should meet appropriate quantitative and qualitative levels of complexity. Texts should be analyzed for complexity and include considerations for reader and task. For a definition of “Text Complexity”, click here.
For each text used:

1. Identify the text.
2. Determine the quantitative features of the text. This is the grade level of the text determined by readability measures (e.g., word count, sentence length and number, number of syllables, etc.).
a. If the text is from a publisher, ask the publisher to provide the grade or NRS level and what measurement they used.

b. If the text does not have a quantitative score identified by the publisher, you may:
I. Check the Lexile database (https://lexile.com) to see if the text has already been analyzed by Lexile or if not, you may register with Lexile and use the Lexile analyzer; or 
II. Use the ATOS Text Analyzer. List the identified ATOS level and its NRS Level Equivalent. You must be able to copy and paste the text into the analyzer.
3. Determine the qualitative features of the text. You will use this analysis to determine what factors contribute to the text complexity. You will then use this information to focus your text-based questions, writing prompts, and instructional strategies.

To determine a text’s qualitative features (the features measurable by personal analysis of text), identify the level of complexity for each feature of the text by using the rubric for either literary text or informational text. Each qualitative factor (e.g., text structure, language, meaning/purpose, and knowledge demands) may be identified as slightly complex, moderately complex, very complex, or exceedingly complex. In the box beside each qualitative factor, indicate the features that make it complex for that particular factor of measurement. Then, determine an overall rating by figuring the “average” for the text rating. For example:
Overall Qualitative Rating

Very Complex

Qualitative 

Analysis

Complexity Rating
For each characteristic below, provide a simple, one or two sentence, description for each qualitative factor

Meaning/

Purpose

Slightly

Ex: The purpose is clearly stated in the first paragraph and explicitly connects to other parts of the text.
Text

Structure

Very

Ex: Comparing and contrasting is required and requires much analysis of problems and solutions presented.
Language Features

Exceedingly

Ex: Each paragraph contains a high level of vocabulary or phrases requiring analysis of the text and the ability to make connections. Word choice, tone, and style are complicated to identify as they relate to the meaning.
Knowledge Demands

Moderately
Ex: requires background knowledge about the ____ to enhance understanding of the _____.
4. Determine reader and task considerations. Considering your students, identify any considerations for reading the text that may make it particularly challenging for students and may therefore affect instructional delivery and learning?
· What aspects of the text will likely pose the most challenge for my students? 

· What will affect motivation and interest in the text?
· What knowledge and experiences do my students need?

· What is the complexity of the task assigned and questions asked?

· What supports do I need to provide so that all of my students (even those who are struggling readers) can access the text?


	Key Shift #2 Evidence 

Are there questions worth answering and activities worth doing?

Do the questions and activities require the students to draw conclusions about the text-based on evidence?


	In what ways was the qualitative analysis used to guide text-based questions? In what ways will the students gather evidence from text? Do the questions and activities meet the levels of the standards indicated in the lesson and do they require higher order thinking skills? 

Once you have identified the qualitative features of a text, you may craft questions students should ask and answer about a text. These questions should follow a progression of understanding of the text that moves through the main categories of the CCRS Reading Standards: Key Ideas and Details, Craft and Structure, and Integration of Knowledge and Ideas. Link to the Progression of Text Dependent Questions for an overview of the progression of questions. Lessons should incorporate literal, inferential, and meaning-making questions. 
Questions should be text-dependent and text-specific—if students can answer the question without reading the text, it isn’t text-dependent. The following tools will assist you in creating or evaluating text-dependent questions.  
· Guide to Developing Text Dependent Questions and Writing Prompts
· Checklist for Evaluating Question Quality
· Text Dependent Question Frames
· TDQ Graphic Organizer
For more information on including text-dependent questions and activities
http://achievethecore.org/page/710/text-dependent-question-resources.


	Key Shift #3 Building Knowledge 
Does the text(s) contain information worth knowing? Does it build knowledge in a topic or make connections among content domains?
	In what content area or around what topics does the text selection build knowledge? What resources will your students be accessing before, during, or after the lesson to build knowledge around the text?

Lessons should either incorporate or provide resources or activities to ensure that students are building knowledge around a specific topic. Link to Promoting the Volume of Reading to Build Knowledge for an explanation of building knowledge. For an example of connecting information to build knowledge around a specific topic, link to Connecting to Other Domains of Social Studies.

Resources for Building Knowledge:
· Resources for Building Knowledge in RLA
· Resources for Building Knowledge in Social Studies
· Resources for Building Knowledge in Science 
More information on building knowledge

http://achievethecore.org/page/1086/building-knowledge


	Additional Materials

In addition to the texts above, what other materials will I need (e.g., maps, timeline, visuals, videos, chart paper, markers, etc.)?
What advance preparation may be required (e.g., do research, locate videos, acquire speakers, organize handouts)?
What business/agencies in the community could provide opportunities for real-life application of skills?

	Key Vocabulary

What academic terms are pertinent to this lesson (e.g., “author’s point of view,” “evidence,” “separation of powers,” “hypothesis”)?
How will students demonstrate understanding of the vocabulary (e.g., class discussion, debates, written assignments)?

	Use of Technology 

How will students use technology to address CCR and workplace demands?

How will I differentiate student use of technology to align with his/her individual level of digital literacy?

How will I validate that the differentiation is appropriate? 



	Lesson Purpose (refers to the “Why”)
Why should my students learn the content of this lesson?  

Of what benefit is the content to their daily lives and as a means for achieving their goals?

How will I explicitly communicate this purpose to the students?

	Lesson Objective(s) (refers to the “What”)
What should students know and be able to do at the end of this lesson? (Objective should be SMART: Specific, Measurable, Attainable, Reasonable, and Timely.)

Ex: At the end of this lesson, students will be able to… (do what?). Refer to Bloom’s Taxonomy or Webb’s Depth of Knowledge (DOK) to select the appropriate level of understanding; using verbs such as “recall,” “define,” “explain,” “demonstrate,”, etc.
Does the objective include the key concepts, procedures, or skills that lead to mastery of the standard?

       Ex: Students will be able to cite textual evidence to compare and contrast the arguments presented by two authors on the same topic.
Student Target

Is the objective communicated in student-friendly language that enables students to measure their own outcomes?


Ex: “I can…” statements, such as “I can identify the similarities and differences between the viewpoints of two authors.”

	Assessing Mastery of the Objective(s)

How will I evaluate students’ understanding and their readiness to move forward?


Ex: By the end of this lesson, the students will be able to __________ (skills addressed in objective) as evidenced by _________ (means of assessment).

What means of assessment will be used (e.g., questioning, graphic organizers, activities/assignments, student journals, etc.)?
      Ex: I can identify the similarities and differences between the viewpoints of two authors by completing a graphic organizer identifying the views of each author and comparing and contrasting the details of each viewpoint.



	Pre-teaching
	Introduction and Explanation 

How will I get and hold students’ attention?

How will I tie lesson objectives to students’ interests and career goals?

What questions might I ask to stimulate students’ thinking and draw on prior knowledge to evaluate students’ understanding of key skills and concepts?

How will I introduce and explain key skills and concepts (e.g., inductive method, mini-lecture, demonstration, notes, etc.)?
How will I check for understanding (e.g., questioning students, pair work interaction)?
How will I include feedback from job experts or employers to guide the students’ growth?

	Teaching
	Instructional Delivery 
What text was used?

What text-dependent questions and/or writing prompts will be included in this section?

How will I deliver the information so that students are engaged?
How will I break complex skills or bodies of information into understandable components?

How will I show the way this skill is used in the workplace?

How will I differentiate delivery of the information to align with individual students’ learning needs (e.g., visual, dramatic, and verbal instruction)?
What specific strategies will you use to assist students with learning differences?
What questions might I ask to assess students’ readiness to move into guided practice (e.g., questioning, small group discussion, etc.)? 

	
	Guided Practice

What text was used?

What text-dependent questions and/or writing prompts will be included in this section?

How will I provide opportunities for students to interact and practice lesson objectives with support?
What specific strategies will you use to assist students with learning differences?
How will I check for understanding (e.g., questioning, group discussion, etc.)?
What differentiated activities will I use to assess student readiness to move to independent practice (e.g., visual, dramatic, and verbal instruction, chunking of materials, concept map, and written note-taking strategies, etc.)?
How will I provide real-life, job-specific practice for this skill?

	
	Independent Practice

What text was used?

What text-dependent questions and/or writing prompts will be included in this section?

What interactive activities can I include to promote independent application of the lesson concepts and skills?
What specific strategies will I will I use for students with learning differences?
What differentiated activities will I make available to students who need remediation or enrichment (e.g., concept map, chunking of materials, and written note-taking strategies, etc.)?
What specific strategies will you use to assist students with learning differences?
How will I check for understanding (e.g., student self-assessment rubrics, circulate to monitor activities, use questioning to promote understanding, etc.)?



	Post-teaching
	Reflection, Closure and Connection

How will I bring closure and provide opportunities for reflection?

What specific strategies will you use to assist students with learning differences?
What lessons will I preview for students that will follow as a result of this lesson?
How will I check that students have met lesson objective (e.g., stoplight activity, journaling, exit slip with leading questions, student sentence-long summaries of material, etc.)?


EEngage with Complex Text





Extract and Employ Evidence





Build Knowledge
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