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Standards-in-Action: Unit 3

Focus on Assignments: 
Working Together to Improve Teaching and Learning







     Facilitator’s Guide

Overview of Unit 3

Unit 3: Focus on Assignments: Working Together to Improve Teaching and Learning was a professional developed offered by the Kentucky Adult Education for FY 2013-14. It was adapted from the third innovation of the Standards-in-Action: Innovations for Standards-Based Education developed by the U.S. Department of Education Office of Vocational and Adult Education.  Unit 3 was held in the third year of the KYAE Standards-Based Instruction Professional Development. It followed Unit 1: Understanding the Standards We Teach and Unit 2: Translating Standards Into Curriculum: The Lead-Standards Approach.
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The PD was divided into two segments: Unit 3A and Unit 3B.  
Unit 3A was a bridge between Units 2 and 3. The purpose was for instructors to gain a better understanding of developing units, lessons based on units, and formative assessment. Unit 3B followed the process of Standards-in-Action Innovation 3. “Focus on Assignments enables instructional staff to develop a common understanding of the work demanded by the standards and ask students to engage with the most important ideas within the standards (SIA, p. Unit 3-3). 

Target Audience

The target audience was all KYAE funded program directors and full-time instructional staff. Full-time was defined as ABE instructors working 1000 hours or more per year. 

Outline of Unit 3A

Day One:

· Overview/Introduction
· Creating Coherent Units of Instruction
· Developing a Rubric for Coherent Units of Instruction

Day Two:

· College and Career Readiness Standards
· Assessing and Revising Units of Instruction
· Creating Learning Targets
· Formative Assessment


Outline of Unit 3B

Day One

· Overview/Introduction
· Sharing Formative Assessment Strategies
· Characteristics of a Critical Friends Group
· The Focus on Assignments Process
· Review and Revise Student Assignments
· GED 2014 Assessment Skills and Targets 

Day Two

· Review and Revise Student Assignments
· GED 2014 Assessment Targets and Skills 
· GED 2014 Assessment Target Student Assignments
· Creating Assignments to meet the




















The purpose of the Guide is to assist facilitators in implementing the professional development content and activities.

Application icons in the Guide will indicate facilitator tools and directions.
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   	 Handouts and Materials
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   	Key Points
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     	 Comments to Participants (Italics indicate what you may say)
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 	  Flip chart
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  	   Video
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  	Document Reader
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KYAE Common Core Standards PD 2013-14
Unit 3


Learning Communities
Unit 3A






	KYAE PD 2014-15
SIA Unit 3A: Revising Units of Instruction/Formative Assessment
Unit Plan

	Desired Results

	Established Goals:
· Collaborate with peers to develop a rubric to assess units of instruction.
· Learn multiple methods of formative assessment


	Understandings:
Students will understand…
· The components of an effective unit of instruction.

· The usefulness of a rubric in assessing units of instruction.

· Criteria for an effective learning target based on a unit of instruction.

· Methods of formative assessment.

	Essential Questions:
· What is the purpose of a rubric?

· What is an effective unit of instruction?

· What revisions may be made to improve a unit of instruction?

· What is an effective standards-based learning target based on a unit of instruction?

· How do I implement methods of formative assessment in a lesson?


	Students will know…
· The purpose of a rubric to assess products.
· The components of a unit of instruction.
· The criteria for a standards-based learning target.
· Activities for checking for understanding.

	Students will be able to …
· Create a rubric to assess units of instruction.
· Identify the components of a standards-based unit of instruction
· Develop learning targets for a standards-based lesson
· Identify methods to check for understanding in a lesson

	Assessment Evidence

	Performance Tasks:
· Complete a feedback checklist with criteria to be implemented in the Critical Friends process
· Using guiding questions, determine the criteria for an effective unit
· Using criteria, create a rubric for evaluating units
· Use a rubric, evaluate up to 10 units of instruction
· Using an evaluation tool, revise up to five units of instruction
· Develop lesson targets for at least one unit




[image: Description: Description: Description: Macintosh HD:Users:dhanz2:Desktop:Screen Shot 2014-06-12 at 10.37.52 AM.png]

[image: Description: Description: Description: Macintosh HD:Users:dhanz2:Desktop:Screen Shot 2014-06-12 at 10.38.08 AM.png]





[image: Description: Description: Description: Macintosh HD:Users:dhanz2:Desktop:Screen Shot 2014-06-12 at 10.38.18 AM.png]








	Introductory Activities

	Timeframe: 4 hours


The following introductory activities were accessed via ANGEL, the Kentucky Adult Education online Learning Management System.
	The Instructional Support Checklist
	The checklist may be used by program directors to track completion of the Introductory Activities of each staff member participating in the PD. Please download, complete, and upload to the dropbox.

[image: Description: Description: Description: Macintosh HD:Users:dhanz2:Desktop:Screen Shot 2014-06-12 at 11.05.28 AM.png]


	Activity #1
	Assessment of Prior Knowledge

This is not a test but rather an assessment of knowledge and skills related to the unit.  The purpose is to measure learning gained from participating in the course.

See Unit 3A Introductory Activities -Appendix A for test questions and answers.


	Activity #2
	Download and view the Course Map for Unit 3A

See Unit 3A Introductory Activities - Appendix B


	Activity #3
	Watch video http://www.youtube.com/watch?v=dY2mRM4i6tY and blog on three questions…
a. What do you, the teacher, need to know about your students’ progress?
b. During a lesson, how many times do you check for understanding and what are few methods you use? 
c. How would you use planning units of instruction to assist you in reaching student goals?


	Activity #4
	Read the article “Helping Students Understand Assessment” by Jan Chappuis and respond using the “3-2-1” strategy
a. 3 = Key ideas
b. 2 = Important words
c. 1 = Summary statement or question to summarize the text

Would you change your answer to the blog question, “What do you, the teacher, need to know about students’ progress.

See Unit 3A Introductory Activities – Appendix C for the article.

	Activity #5

	Watch a video of a lesson being taught and respond http://www.youtube.com/watch?v=0GksvunWPEk
a. What was the target of the lesson?
b. How did she check for understanding?

	Activity #6
	Watch a presentation of a review of Unit 2 and answer quiz questions
a. Creating coherent units of instruction
b. Difference between a unit and a lesson

See Unit 3A Introductory Activities – Appendix D

“Insert file to access presentation”

	Activity #7
	Watch an interactive presentation of a review of formative assessment, lesson planning, and creating targets
a. Formative Assessment Model
b. Parts of a lesson
c. Creating a target
d. Assessing the target
See Unit 3A Introductory Activities – Appendix E
“Insert file to access presentation”



	Face-to-Face Session

	Timeframe: 14  hours



Materials


Resources

MPR Associates & Susan Pimentel, Inc. (2009). Standards-in-Action: Innovations for Standards-Based Education.  U.S. Department of Education: Office for Vocational and Adult Education

College and Career Readiness Standards – English Language Arts

College and Career Readiness Standards - Mathematics

Handouts for the Face-to-Face Session

HO #01 - Course Map/Checking for Understanding
HO #02 - Evidence and Arguments Debrief Sheet
HO #03 - Creating Units of Instruction
HO #04 - Unit of Instruction –ELA Example for Modeling
HO #05 - Unit of Instruction – Math Example for Revision
HO #06 - GED Essay Scoring Guide
HO #07 - RLA Extended Response Scoring Rubric
HO #08 - Features and Uses of a High Quality Rubric
HO #09 - Blank Rubric
HO #10 - Rubric created at the session
HO #11 - Guidelines for Holistic and Analytic Scoring
HO #12 - Units of Instruction Scoring and Assessment Sheet
HO #13 - Units of Instruction – Revision
HO #14 - From CCR Standards to Learning Targets
HO #15 - From Standards to Targets
HO #16 - Definition of Formative Assessment
HO #17 - ELA Lesson Plan Handouts
HO #18 - ELA Lesson Plan
HO #19 - Engagement/Instructional/Checking for Understanding Activities


Unit 3A
Agenda

	Section

	Timeframe

	Online


	Introductory Activities
	4 hours

	Face-to-Face


	Day One
	7 hours


	Overview/Introduction 

	1 hour

	Creating Coherent Units of Instruction

	2 hours

	Lunch Break
	1 hour


	Developing a Rubric for Coherent Units of Instruction
	2.5 hours


	Closure
	.5 hours


	
	

	Day Two

	7 hours

	College and Career Readiness Standards

	1 hour

	Assessing and Revising Units of Instruction

	2 hours

	Lunch Break
	1 hour


	Creating Learning Targets

	1 hour

	Formative Assessment
	1.5 hours


	Closure
	.5 hours




	Day One
Face-to-Face Meeting

	Timeframe: 7 hours



Participants were assigned to groups of 3 or 4 prior to the face-to-face meeting
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	Overview/Introduction

	

	
	Display Slide #1 – Course Map/Check for Understanding














	
	Refer to HO #01- Course Map



	
	Explain that the Course Map/Check for Understanding is a formative assessment tool that participants may use to check for understanding throughout the session. 

Ask participants review page 1 and reflect on the introductory activities and complete the “Reflection.”
1) What knowledge and skills did I learn and am able to do? 
2) What do I still need to know more about?
3) What will I do from here?

Tell participants will be asked periodically throughout the PD to use this tool to check their understanding of the learning targets.
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	Instruct participants to refer back to HO #01 - Course Map that they were to have downloaded from ANGEL prior to this session.

	
	· Opening remarks
· Briefly review the structure and format for Unit 3.
· Review learning targets for the next two days.
· Using the course map, review the agenda. Provide an overview of the planned activities for the day.
· Explain that the introductory activities will be debriefed throughout the day.
· Explain that participants were assigned to groups prior to the session. The group #1 will be on their nametag. Each table will be labeled with the group number. Explain that the purpose is for them to get a chance to work and network with educators from other programs.
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	Display Slide #2 – Overview of SIA 3
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Required PD for directors and instructors, who work 1000 or more will begin in the fall with Standards-in-Action Unit 3. The KYAE professional development handbook provides the format and description of the PD.

Review slide noting the similarities and differences in the structure, emphasizing that a good portion of the material will be presented online prior to attending the F2F. 

“The main purpose of the introductory activities will be to prepare you to implement the processes at the F2F session. Following completing the online introductory activities, you should arrive ready to implement. All activities will be completed at the F2F and posted on ANGEL that day. It will be beneficial to bring to the PD F2F sessions a laptop or IPAD with Microsoft office applications. You can then download the templates that will be used. Complete the activities and upload them to ANGEL prior to leaving the F2F.”
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	Display Slide #3 – How the Four PD Units Fit Together
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	Explain to participants that their target for the second half of the day will be to create a rubric that will be used as a formative and summative assessment tool to assess and revise units of instruction. Explain that they will be divided into groups. Each group will create a rubric. Then as a large group, they will come to consensus on a rubric for units of instruction that will be used to assess and revise units the next day.

OPTIONAL - Briefly review the SIA PD and how units fit into the overall SIA process. Refer to the introductory activities. DO NOT go into detail.
 
Beginning two years ago, KYAE decided to focus PD on assisting programs in using the Common Core State Standards for instruction. The decision was based on the fact that Kentucky adopted the Common Core State Standards for education and the GED 2014 would be based on the standards. Because you are familiar with the standards, I am sure that when you saw the examples of the GED test, you were easily able to identify how the standards are reflected in the test, which will be released in January. Last spring, OVAE selected standards from the Common Core and developed the College and Career Readiness Standards for Adult Education. These do not replace the standards, but rather, identify a selection of the standards that are most relevant to adult education students. You were to have downloaded a copy of this document to bring with you today. We will briefly review these tomorrow.

KYAE based the PD on the Standards-in-Action process, which involves four innovations. We are now in year three, the final year of the process. 

As you recall, the purpose of standards-in-action is to become familiar with the math and ELA standards and use them to create standards-based instruction. In year one, the purpose was to understand the standards. In order to do this, you worked with a selected set of standards and unpacked them into skills, concepts, and contexts and identified the level of thinking a student would need to engage in, in order to demonstrate the standard. You then examined resources and determined which resources aligned with the standards. In year two, last year, you choose either ELA or Mathematics and selected a grade level of focus. Within that grade level you identified lead standards…standards of focus on which to build units of instruction. Next, you developed units of instruction by clustering together standards. The purpose was to basically, “get a bigger bang for your buck,” by clustering standards,  you are able to cover more in a shorter period of time. Next, you conducted lesson studies working with your fellow instructors to develop a lesson based on the unit, teach it and determine how it may be improved to better meet the needs of the students.

This year in Unit 3B, we will be covering the third step in the process, which will be to examine student assignments to see how they align with standards and requirements of the GED 2014. 

However, before we move to that next step, we are going to review coherent units of instruction and determine effective criteria for a unit. Practice developing a rubric, which may be used as a formative and summative assessment tool to assess units and revise them. 


[image: ][image: Description: Description: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\GQE4CMB2\MC900290928[1].WMF][image: Description: Description: Description: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\CM3JU2BV\MC900432599[1].PNG]
	Coherent Units of Instruction

	

	
	
Instruct each participant to select ½ sheet of card stock or one 5 X 7 blank card from the center of the table.

	
	

Display Slide #4 – “Give One, Get One”
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	To begin, we are going to use a check for understanding activity called “Give One, Get One.”

Take a ½ sheet of card stock or one 5 X 7 blank card from the center of the table. On the cards write a response to the question prompt, ‘Identify one return on investment in creating units of instruction.’  

Meet with as many other participants as you can in five minutes and exchange and gather ideas. Write down as many ideas from other participants on your card as you can in the five minutes. 


	
	Ask individuals to share results and flip chart responses.
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	Display Slide #5 -  “Evidence and Arguments”
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	Material – laminated strips of paper with one question per strip. One question per participant.
HO #02 – “Evidence and Arguments” Video Debrief Sheet 
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	We are going to watch a video that demonstrates a unit of instruction. Although the students are high school, this unit covers key knowledge and skills that students will need to demonstrate on the GED® 2014. The unit clusters standards, demonstrates uses of formative assessment, the use of technology and collaboration.
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	Show video “Evidence and Arguments: Multiple Ways of Experiencing Text” (12 minutes)
https://www.teachingchannel.org/videos/literacy-analysis-lesson
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	Refer to HO #02 – Evidence and Arguments Debrief Sheet. 
As you discuss the video and debrief the answers to the questions, the participants may write them on the sheet.

1. What standards were addressed?
2. What were the learning target (s)?
3. In what ways did the teacher engage the students in reaching the learning target?
4. What instructional strategies did the teacher use to facilitate development of the knowledge and skills in the learning target?
5. What were some methods used for checking for understanding of the learning target?
6. How did the teacher use evidence from the formative assessment?
7. What level of Bloom’s Taxonomy did the activities address?
8. In what ways may this lesson prepare students for the GED® 2014 Test?


	[image: Description: Description: Description: Description: Key icon]
	Emphasize

· Clustering of standards
· The use of formative assessment to guide instruction
· Collaboration
· Connection to the GED® 2014
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	Display Slides #6 and #7 -  “Creating Coherent Units of Instruction”
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	HO #03 – Creating Coherent Units of Instruction – 8 Steps
HO #04 – Unit of Instruction- ELA Example for Modeling
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	Refer to HO #07 – Creating Coherent Units of Instruction and HO #08 – Unit of Instruction- ELA Example for Modeling.

We will be creating a rubric to determine criteria for Units of Instruction. Therefore, it is necessary to review the characteristics of an effective unit.  You completed a quick review in the introductory activities. We will be quickly demonstrating the 8 steps with an example.

Review the 8 steps for Creating Coherent Units of Instruction and refer to the ELA example as you do. Explain that this unit covers standards that will be on the GED® 2014. Students will need to be able to analyze and compare and contrast texts, identify the author’s claims and cite specific evidence to support the claims.

Point out strengths and weakness.

	

	Considering the 8 steps, which areas of ELA do you believe to be strong? Which do you believe to be weak?
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	[image: ]Display Slide #8-  “Creating Coherent Units of Instruction”
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	HO #05 – Creating Coherent Units of Instruction – 8 Steps
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	Refer to HO #03 – Creating Coherent Units of Instruction and HO #06 – Unit of Instruction- Math Example for Revision

Instruct participants to work with their group to choose one of the two math examples and identify strengths and areas of improvement.
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	Creating Rubrics for Coherent Units of Instruction
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	Review the difference between summative and formative assessment.

Next, we are going to create a rubric that will be used as a summative assessment tool to assess units of instruction and as a formative assessment tool to revise and create units of instruction.  At the end of the day today, we will have created a rubric that describes criteria for a unit of instruction. Tomorrow, we will use that rubric to assess units of instruction. You will then use the rubric to revise several of those units. In the future, you may use the rubric to create new units or instruction or revise units you have already created.

Before we begin creating a rubric to for units of instruction, let’s looks at rubrics we currently use and discuss the features of a high quality rubric.
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	HO #06 – Rubric Example – GED® 2002 Essay
HO #07 – Rubric Example – GED® 2014 Extended Response
HO #08 – Features and Uses of a High Quality Rubric 
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	Ask one or more of the following questions to the group:
· What are your criteria for evaluating a restaurant? 
· What are some other items for which you may determine criteria?
· Why do we determine criteria?
· What is a rubric?
· How would a rubric assist you AND your students in achieving a standard and learning target?
· What are attributes of an effective rubric?


	[image: Description: Description: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\GQE4CMB2\MC900290928[1].WMF]
	[image: ]Display Slide #9 – Features of a High Quality Rubric
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	Option #1 
First - Display the slide and review HO #08 with the examples of two different rubrics (HO #06 – GED® 2002 Essay and HO #07- GED® 2014 Extended Response). 
Second- Ask participants to point out the features that are reflected in the rubric and discuss the various ways they may use rubrics to instruct and assess student work. 

Option #2 
First - Show examples of two different rubrics (HO #06 and #07). 
Second- Ask participants to point out the features that are reflected in the rubrics and ask them how they may use the rubrics. 
Third - Refer to HO #08 and the display Slide # 9 and review the features and uses of a high quality rubric.
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	Emphasize:
1. The purpose of rubrics
2. Purpose of the rubric for units of instruction
3. Rubrics can look different depending on the purpose.  Ours will have headings, categories and criteria. 
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	Display Slide #10 – The Rubric Creation Process
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	Material – Blank Rubric posted on the wall
HO #09 – Blank Rubric
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	Refer to HO #09 – Blank Rubric

We will follow a series of steps to collaborate in order to develop one rubric that will be used to score and revise units of instruction. 

Explain the following process to the class:

· The rubric will contain four levels of performance (across the top of the rubric) and five categories or criteria (along the left side of the rubric), and then a level of performance for each criteria category.
· Each group will brainstorm headings titles for the four levels of performance.  
· The class will come to a consensus on the titles for the levels of performance.
· Next each group will determine the criteria categories and then the class will come to a consensus on the categories of criteria.
· One person from each group will be randomly selected to meet with one person from each of the other groups to develop the criteria for each level of performance for the category of criteria they represent.
· The rubric will then be shared with the entire class.
· The rubric will be used the next day to evaluate units of instruction.
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Emphasize:
· Purpose of the rubric for units of instruction
· Rubrics can look different depending on the purpose
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	[image: ]Display Slide #11 – The Rubric Creation Process
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	Material – Blank Rubric posted on the wall
HO #09 – Blank Rubric
HO #06 – Rubric Example – GED® 2002 Essay
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	Refer to HO #09 – Blank Rubric

The first step will be to determine headings for each of the four levels of criteria our rubric. Refer back to HO #06 – Rubric Example – GED® 2002 Essay for an example. Our rubric will have 4 levels of criteria. As a class, we will come up with titles for each of those levels. As you can see from the GED Essay scoring guide they have titled level 1 – inadequate, level 2 – marginal, level 3 – adequate, and level 4 – effective.

Individual groups will brainstorm level titles. Each group will share their titles. As a class we will vote on the titles we think are best.

We will write the titles in the top row on the master rubric posted on the wall.
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	Give groups approximately 10 minutes to brainstorm titles for the ratings.

Flip chart the responses from each group.

Ask participants to vote on which titles they prefer.

Write the titles on the master rubric posted on the wall.
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	Display Slide #12 – Instructions for Determining Category Titles
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	HO #09 – Blank Rubric
HO #03 – Creating Coherent Units of Instruction – 8 Steps and
HO #04 – Unit of Instruction- ELA Example for Modeling
HO #06 – Rubric Example – GED® 2002 Essay
HO #08 – Features and Uses of a High Quality Rubric
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	Refer to HO #09 – Blank Rubric

The second step will be to determine the categories of criteria for our rubric for Units of Instruction. The criteria categories are the objectives or stated performance indicators of the product or activity. They are the four or five main components of the product. In our case, they would be the components of an effective unit of instruction.

 Refer back to HO #06 – Rubric Example – GED® 2002 Essay for examples of categories.

As you are determining the categories of criteria for your unit of instruction, ask yourself the following questions:

What should be the components of an effective unit of instruction?
What criteria should be in an effective unit of instruction?
What are the main categories of an effective unit of instruction?

You may access the following resources:

HO #03 - Creating Coherent Units of Instruction – 8 Steps and
HO #04 – Unit of Instruction- ELA Example for Modeling
HO #06 – Rubric Example – GED® 2002 Essay
HO #08 – Features and Uses of a High Quality Rubric
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	Give groups approximately 15 minutes to brainstorm categories of criteria or components of a unit of instruction.

Ask each group to flip chart their ideas and post on the wall. 

Ask participants to vote on which titles they prefer by placing a dot on the flip chart of the category descriptions they prefer.
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	Display Slide #13 – Instructions for Determining Criteria 
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	HO #09 – Blank Rubric
HO #03 – Creating Coherent Units of Instruction – 8 Steps and
HO #04 – Unit of Instruction- ELA Example for Modeling
HO #06 – Rubric Example – GED® 2002 Essay
HO #08 – Features and Uses of a High Quality Rubric
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	Refer to HO #09 – Blank Rubric

The third step will be to determine the performance level for each category or component of criteria for a unit of instruction. For example, the first category is the heading of the unit. What information should be in a heading? The standard is typically a level three. What would constitute a four, a two, and a one?

 Refer back to HO #06 – Rubric Example – GED® 2002 Essay for examples of performance level indicators for the components of the product or as refereed to the categories of criteria.

As you are determining the performance indicators for each of the levels for each categories of criteria for your unit of instruction, ask yourself the following questions:

· For each component or category of criteria, what criteria or performance indicators will you use to tell “better” from “worse”?
· Is the presence or absence of a trait sufficient or do you need to measure the degree/quality of a category or component?
· If you are going to measure “how much” of something, how will you tell the difference between “not enough”, “sufficient”, and “plenty?”

You may access the following resources:

HO #03 - Creating Coherent Units of Instruction – 8 Steps and
HO #04 – Unit of Instruction- ELA Example for Modeling
HO #10 – Rubric Example – GED® 2002 Essay
HO #12 – Features and Uses of a High Quality Rubric
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	Display Slide #14 – Instructions for Coming to a Consensus on Criteria
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	16- 11X17 Post its
One for each performance level under each category or component of criteria
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	The fourth step is to share the criteria and/or performance indicators that your group developed with the other groups. That group will come to a consensus on the levels of criteria/performance indicators for their designated category of criteria.

1. Instruct participants to choose a person from your group to represent their group with a particular category or criteria or component. The selected to represent your group will share the criteria or performance indicators for each of the levels for that category.
2. Divide into groups.
3. Ask each group to assign roles:
a. Facilitator to facilitate the group in reaching a consensus
b. A Recorder to write the groups decision on strips of paper
c. A Messenger to post the criteria on the large template posted on the wall and provide it to the class facilitator to record as well
d. A Reporter to share the results of their group with the larger group.
4. Instruct each group to come to a consensus on the criteria/performance indicators for each level of their category.
5. Instruct each group to write the criteria/performance level that they agreed upon on 11x17 Post-its. One Post-it for each level of performance.


	[image: Description: Description: Description: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\FID389MF\MC900326252[1].WMF]
	Provide groups with approximately 15 minutes to come to a consensus and write the criteria/performance indicators on the post-its and post them on the rubric on the flip chart on the wall.

Review the criteria for each. Ask participants to reflect and discuss making changes if necessary. Agree on a final rubric.

Following Day One, type up the rubric, which will become Handout #10 to be used the following day to score units of instruction.
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	Display Slide #15 – Reflections
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	· HO #01 – Course Map/Checking for Understanding
· Chart with a traffic light (a red, a yellow, and a green circle
· Post-its – green, red, yellow. One for each participant.
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	Return to Handout #01 and complete the Reflection for Day One.

On the corresponding color post-its, instruct each participant to write:
Green – one thing you learned from the process you may use.
Yellow – one question you still may have
Red – one thing that is still challenging.

Instruct participants to place their post-its on the corresponding traffic light color.

Gather the post-its and respond to the comments at the beginning of Day Two, modeling a formative assessment strategy.













	Day Two

	Timeframe: 6.5 hours


	College and Career Readiness Standards
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	Display Slide #16 – College and Career Readiness Standards for Adult Education
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	The College and Career Readiness Standards for Adult Education
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	Today, we will use the rubrics we created to evaluate units of instruction. One of the first criteria we had in our units was that it must be aligned to the standards. OVAE has recently developed the College and Career Readiness Standards for Adult Education, which is a selection of relevant CCSS standards for adult learners. As we assess units of instruction, we need to review and become familiar with the Standards.

OVAE realizes that adults devote about 100 hours or less to adult education and they bring in prior knowledge. Covering all the standards is not reasonable or necessary. With the nature of adult learning in mind, OVAE convened a panel to develop the College and Career Readiness Standards for Adult Education. These standards do not replace the Common Core State Standards. Instead, they determine what content of the CCSS are most relevant to adult education students. They panelist asked and answered, “Which standards will provide adult students with the critical knowledge and skills necessary for success in college, technical training programs, and employment in the 21st century. They OVAE states that "The integration of College and Career Readiness standards into adult education programs is intended to ensure that that the core college and career readiness requirements for adult learners are represented, but also keep the overall content demands manageable.”
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	Display Slide #17 – College and Career Readiness Anchor Standards
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	The College and Career Readiness Standards for Adult Education
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	As you recall, each strand of the ELA standards (reading, writing, speaking, and listening) contained anchor standards. Each anchor standard represented the general expectations for that standard. Each anchor standard has a corresponding K-12 standard that correlates with the anchor standard. Each grade specific standard defines the requirement to reach the anchor standard.

In the CCSS - The Anchor Standards for Reading included Reading for Information and Reading for Literature and Foundational Skills. The K-12 standards were broken into the each of these areas under each of the anchor standards. For example, if you look at Reading Anchor standard #1- there was a standard for each grade level K-12 that corresponds with one for each information, literature and foundational skills. Foundational skills are just K-5. In the new CCR Adult Education Standards - Reading for information and literature are combined.
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	Display Slide #18 – College and Career Readiness Standards: ELA
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	The College and Career Readiness Standards for Adult Education p. 12
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	The CCRS contain the same strands as the CCSS.
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	Display Slide #19 – College and Career Readiness Standards: ELA. Anchor Standard #1
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	The College and Career Readiness Standards for Adult Education p. 12
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	“Levels of learning categorize the CCRS Standards for ELA. The levels, A-E corresponds closely to the NRS levels.  Grades 1 and 2 are level A. Grades 2-3 are level B. Grades 4-5 are level C. Grades 6-8 are level D. Grades 9-10 are level E. There is not a level that corresponds with 11-12. Each level- specific standard corresponds to the same-numbered CCR anchor standard. In other words, each anchor standard identifying broad college and career readiness skills has corresponding level-specific standards illustrating the specific level-appropriate expectations.” CCRS p. 11.
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	Display Slide #20 – College and Career Readiness Standards: Math
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	The College and Career Readiness Standards for Adult Education 
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	In Mathematics, the domain categories are the same and   have been placed into five grade-level groupings: 
A (K–1), B (2–3), C (4–5, 6), D (6, 7–8) and E (high school). 

As you evaluate units of instruction, you may refer to the CCRS.






	Assessing and Revising Units of Instruction
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	HO# 10 –Unit of Instruction Rubric (This is the rubric that the participants as a class developed the day before. It will vary from group to group).
HO #11 – Guidelines for Holistic and Analytical Scoring
HO #05 – Unit of Instruction – Mathematics Example for Revision
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	How have you determined the quality of student work?

How have you used rubrics in the past?

How did you use the information?

As you recall from our discussion yesterday, rubrics may be used in various ways. You can use a rubric to score or grade work holistically or you can use it analytically to identify strengths and weaknesses and areas of improvement. Holistic scoring examines how something works overall. Analytical scoring will examine the component parts of the unit, what works, what doesn’t and what may be done differently to improve it. 

We are going to use the rubric we created both ways…to score holistically and analytically. We are going to assess units of instruction to identify the level of effectiveness on the 4-point scale. Then we will use the rubric to identify the strengths and needs, identify areas of improvement, and use that information to revise the unit to make it more effective.

Typically your rubric will look different based on its use. Rubrics that created for holistic scoring be more general. Rubrics created for analytical scoring will be more specific. Fro the purpose of this session, we are going to use our rubric for both and then discuss how the rubric may be revised to make it more useful for analytical scoring.
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	Refer participants to:
HO #10 – Unit of Instruction – Mathematics Example for Revision and 
HO #10 - Unit of Instruction Rubric

Model, using a think aloud, how to holistically and analytically score the unit.

Instruct participants to score with you.
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	Display Slide #22 – Assessing Units of Instruction
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	Documents:
5 Mathematics Units of Instruction – 1 per two participants
4 ELA Units of Instruction -1 per two participants
(These units were selected from submissions by anonymous participants of SIA Unit 2)

HO #10 – Unit of Instruction Rubric (Rubric created by participants on Day 1)
HO #12 – Units of Instruction Scoring and Assessment Sheet

(Template may be downloaded electronically from ANGEL)
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	Instruct each group to score nine math and ELA units provided.
1. Score first holistically then analytically
· First individually, then come to a consensus as a group
2. Review analytically 
· First individually, then discuss as a group

Each participant is to complete HO #16 – Rubric Scoring Sheet as they review the units.
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	Display Slide #23 – Assessing Units of Instruction – Debrief
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	Ask groups to share:
1. What worked well in coming to a consensus?
2. What worked well using the rubric?
3. What didn’t work using the rubric?
4. In what ways may we use a rubric in instruction with adult students?

First, discuss in small groups and then share with the larger group.
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	HO#13 – Unit of Instruction Revision
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	Instruct each group to:
1. Choose five units to revise from the ten they scored and assessed.
2. Revise the five chosen units of instruction using the scoring sheets and rubrics.
3. Write the revisions on the blank unit of instruction template. 
4. Group designates one person to complete the five revised units of instruction on the electronic template and download them to the group folder in ANGEL. (Each group has a designated folder with a drop box for downloading their units).

OPTIONAL 

Instruct participants to post the original unit and the revision on a chart on the wall. 

Instruct participants to review the units and write comments beside the units.

OR

After all units are posted on ANGEL, instruct participants to view the units and revision and write comments in the drop box.
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	Ask the same questions as before, checking to see if any new insights were gained.
1. What worked well in coming to a consensus?
2. What worked well using the rubric?
3. What didn’t work using the rubric?
4. In what ways may we use a rubric in instruction?
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	Creating Learning Targets
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	Display Slide #25 – Criteria for an Effective Target
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	The purpose of this segment is to reflect on the online introductory activities on what constitutes and effective learning target. Develop a learning target from one of the revised units of instruction. 
Reflecting back on the criteria for an effective learning target, instruct each group to brainstorm the criteria.
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	Ask each group to share results.

OPTIONAL - As each group shares from list, if someone has the same item they are to mark it off the list. Flip chart responses.

When each group is through, see which group listed items that no one else mentioned.

Add items to the list if they were not mentioned.

· Describes what the student will do - not what the teacher will do
·  Contains a behavior, condition (if not implied), and a criterion
·  Based on a standard
·  Focuses on a cognitive level of thinking (Bloom’s or DOK)
·  Clear and specific (measures a single outcome)
·  Describes an observable, measurable behavior ( I can hear or see the student…)
·  Describes a learning outcome rather than an activity


Show on the screen an example of a standard, unit, and activity.

Ask participants to determine which is which.

Show several targets. 

Rewrite the first one as a large group to make it more effective.

Ask participants to rewrite the next two with their group to make it more effective.
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	Display Slide #26 – Where Am I Going: Learning Targets
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	Review the purpose of an effective learning target.
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	As a large group, brainstorm the criteria for an effective learning target.

Possible answers may include:
· Based on a standard
· Contains a behavior, condition, and criterion
· Observable
· Reflects a DOK level or Bloom’s Taxonomy level
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	Display Slide #27 – Components of a Learning Target
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	Review the difference between a behavior, condition, and, criteria.

Ask participants to work in groups to identify the behavior, condition, and criteria within each target.
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	Display Slide #28- Standard, Learning Target, and Activity
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	Review the difference among a standard, learning target, and activity.
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	Display Slide #29- Standard, Learning Target, and Activity
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HO #04 – Unit of Instruction – ELA for Modeling
HO #14 - From CCR Standards to Learning Targets
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	Refer to HO # 14 - Using a think aloud, model the process of breaking standards from a unit of instruction (HO #04) into learning targets.

Write a summative assessment or independent practice activity for one of the targets.

Or 

Ask participants to describe how they may go about the process.
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	Instruct participants to choose one of the units they revised and with their group, write the learning targets for that lesson on HO #15.

1. List the standards from the unit. 
2. Write learning targets (Caution: Targets may apply to more than one standard. You do not need to link each learning target to a particular standard)
3. Write an assessment activity for as many learning targets as they can in the identified time period.

Ask participants to share targets with the group.
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Ask participants to reflect on the benefits of developing learning targets for students.
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	Formative Assessment
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Display Slide #30- “Take and Pass” Activity
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Sheets of paper from a pad in the center of the table.
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	Considering the material on formative assessment, you reviewed online prior to attending; we are going to develop a working definition of formative assessment.

Instruct one person to take a sheet of paper from the middle of the table and quick write a short definition of formative assessment. After they write their definition, they will pass their response to the right. That person will add to it or modify it and pass it to the next person who will do the same. The last person will read the definition to the entire group and ask if there are changes. If so they will make the changes until a consensus is reached. They will have five minutes to come up with a definition.

Ask each group to share their definition.
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	Display Slide #31- Definition of Formative Assessment
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	HO #16 – Definition of Formative Assessment
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	Ask participants to review HO #16. Ask them if they would like to alter their definition or the one on the handout.

Flip to the backside of the handout and review the attributes of formative assessment.  Explain that these attributes further describe formative and give examples of formative assessment in action.  





[image: ]

	[image: Description: Description: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\GQE4CMB2\MC900290928[1].WMF]
	[image: ]Display Slide #32- Assessment of Learning Vs. Assessment for Learning


	














	[image: Description: Description: omments icon]
	Review the distinction between formative and summative assessment that was covered in the Introductory Activities.
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	Display Slide #33- Assessment For Learning
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	Review in further detail the characteristics of Assessment for Learning that was covered in the introductory activities.
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	Display Slide #35- Checking for Understanding
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	In the Introductory Activities, you were to blog responses to ‘What activities do you implement during a lesson to check for understanding?’ You were to review the comments by your peers and identify at least one activity that jumped out to you.

Share that activity with the people at your table.

Ask each table choose one activity to share with the larger group and why they chose that activity.
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	Display Slide #36- Benefits and Challenges in Checking for Understanding
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	What some benefits and challenges to checking for understanding?

Brainstorm as a large group. 
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	Flip chart responses and hang on the wall throughout session as a reminder as to the purpose for reviewing techniques for formative assessment.
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	Display Slide #37- Checking for Understanding in an ELA Lesson
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	HO #17 – ELA Lesson Plan Resources

· Set of resources the participants will use to participate in the activity
· 2 short texts
· 3 graphic organizers

HO #18 – ELA Lesson Plan 
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	Model a lesson ELA using checking for understanding techniques. Adapt the lesson plan any way you see fit. The purpose is to teach learning target and check for understanding throughout the lesson.

Refer participants to HO #17 – ELA Lesson Plan Resources.

Explain that they will participate as students in lesson on comparing and contrasting using these resources. Instruct them to close their folders and put all other materials away. They are not to look at HO#18.

Assign one person in the group or table the role of identifying when checking for understanding is taking place. They may use a sheet of paper on their table to capture what is being done to check for understanding and keep a tally.

Using HO #18 – ELA Lesson Plan, teach the ELA lesson to participants.

After the lesson is complete, ask the participants, who were identifying when checking for understanding was taking place during the lesson, to share their observations.

Refer to HO #18. Go through the lesson plan and identify when checking for understanding is taking place.
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	Display Slide #38- Checking for Understanding in an ELA Lesson
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	HO #18 - ELA Lesson Plan – Comparing and Contrasting 
HO #19 – Engagement/Instructional/Checking for Understanding Activities 
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	Instruct participants to review HO #19 – Engagement/Instructional/Checking for Understanding Activities and HO #18 – ELA Lesson Plan and identify a check for understanding they may add to the lesson or something they may do differently. Share at their table.

What are three things you may add or do differently to check for understanding in each lesson? Write the answers on the lesson plan handout.

Ask each group to share one or two with the larger group.
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	Video - “Zero Pairs, Manipulatives, and Real-World Scenarios video
Time: 5:42
https://www.teachingchannel.org/videos/teaching-subtracting-integers

Video – “My Favorite No: Learning from Mistakes
Time: 5:46
https://www.teachingchannel.org/videos/class-warm-up-routines



	[image: Description: Description: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\GQE4CMB2\MC900290928[1].WMF]
	Display Slide #39- My Favorite No: Learning From Mistakes
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	I
Instruct participants that they will be watching two videos of a piece of a math lesson.

Instruct participants to look for the following as they watch the video:
1. What was the learning target?
2. In what ways did the instructor check for understanding in the lesson?
3. What was the evidence?


Show the video “Zero Pairs, Manipulatives, and Real-World Scenarios and/or My Favorite No: Learning From Mistakes.”


Debrief the formative assessment strategy and its purpose.
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	Display Slide #40 – Checking for Understanding in My Lesson
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	½ of 8 ½ X 11 sheet of paper
· 1 per participant.

HO #19 – Engagement/Instructional/Checking for Understanding Activities 
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	Your target for this session was to identify at least two ways to check for understanding in a lesson. 

Take ½ sheet of paper from the center of the table.

In one paragraph, briefly describe a lesson that you teach.

In one paragraph, briefly describe two ways you will check for understanding in that lesson.
 
You may refer back to HO #19 – Checking for Understanding Activities

Ask individual participants to share results.
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	Display Slide #41 – Exit Slip
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	· HO #01 – Course Map/Check for Understanding
· 5X7 cards 


	[image: Description: Description: Description: Description: ctions games hint icon]
	Return to Handout #01 and complete the Reflection for Day Two.

OR

Reflect on your learning for the day. On the 5X7 cards create a one minute paper to describe:
1. One thing you will start doing
2. One thing you will stop doing
3. One thing you will continue to do









Appendix A
Assessment of Prior Knowledge and Assessment of Knowledge Gained

Assessment of Prior Knowledge
1.  Which of the following statements is NOT a use of formative assessment?
 A) Used throughout instruction to provide feedback and scaffold learning 
 B) Used by teachers to modify instruction 
 C) Used by students and teachers to improve learning
 D) Used by teachers to evaluate student competency
2.  Which of the following are strategies for Assessment for Learning? Check all that apply.
 A) Sets clear learning targets
 B) Offers regular descriptive feedback
 C) Engages students in self-reflection
 D) Provides students with real-world examples
3.  Match the term with the correct definition
A. Standard-  Broad expectations of what a student should know and be able to do at the end of a larger goal
B. Learning Target-  What the student will learn (specific knowledge and skills)
C. Activity-  What the student will do to show they learned it
D. Unit- A cluster of lead and supporting standards that may be broken down into specific learning targets
 4.  Does the following statement describe a unit or a lesson? 
A cluster of lead and supporting standards that provides a roadmap for instruction.
 A) Unit
 B) Lesson
5.  Which of the following two learning targets meet the criteria for an effective learning target? 
 A) Compare and contrast the solutions provided by two authors presenting the same problem.
 B) Practice solving algebraic expressions and equations.
6.  A rubric is both a formative and summative assessment tool.
 A) True
 B) False
7.  A tool is not formative assessment but rather how it is used.
 A) True
 B) False
8.  Which of the following statements are true about rubrics? Check all that apply.
 A) Used by the teacher to score an assignment
 B) Used by the student to self-assess progress on completing tasks
 C) Used by the student to revise work
 D) Used by the student to create products
9.  The purpose of the Focus on Assignments process is to close the gap between student work and the demands of the standards.
 A) True
 B) False
10.  Which is a principle of the Critical Friends Group? Check all that apply.
 A) Examine teaching and learning
 B) Use data to inform the process
 C) Share work so that colleagues may learn from one another
 D) Critique the lessons and assignments of peers
11.  Which of the two statements best describe the College and Career Readiness Standards for Adult Education?
 A) The CCR standards are a selection of the Common Core State Standards that are most relevant to adult education students in order to prepare students for college and career.
 B) The CCR standards are new standards that are more relevant to adult education students than the Common Core State Standards.  

12.  Put the 5 steps of the Focus on Assignments process in the correct order.
A) 1. Examine the purpose of the assignment
B) 2. Analyze the demands of the assignment
C) 3. Compare the standards of best fit to the demands of the assignment
D) 4. Diagnose student work
E) 5. Ratchet-up or redesign the assignment
13.  The College and Career Readiness Standards for Adult Education for ELA and Mathematics reflect the key shifts in instruction for both domains.
 A) True
 B) False
14.  The Critical Friends model of professional development does NOT engage teachers in group conversations to discover solutions targeted for student needs but rather critiques the student assignments so that the teacher can improve their assignments.
 A) True
 B) False
15.  A unit of instruction should focus only on one content area (e.g., reading, math, writing, science, etc.)
 A) True
 B) False
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As you view the video, ask and answer:
» What was the formative assessment strategy used?

» How did the teacher use the evidence from the

assessment?

https://www.teachingchannel.org/videos/class-warm-up-routine









As you view the video, ask and answer: 

•

 

What was the formative assessment strategy used? 

•

 

How did the teacher use the evidence from the 

assessment? 

https://www.teachingchannel.org/videos/class-warm-up-routine 

My Favorite No: Learning  

From Mistakes 
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Your target for this session was to identify at least two
ways to check for understanding in a lesson.

Take %2 sheet of paper from the center of the table.

In one paragraph, briefly describe a lesson that you
teach.

In one paragraph, briefly describe two ways you will
check for understanding in that lesson.

You may refer back to HO #19 - Engagement/
Instructional/Checking for Understanding Activities









•

 

Your target for this session was to identify at least two 

ways to check for understanding in a lesson. 

•

 

Take ½ sheet of paper from the center of the table.  

•

 

In one paragraph, briefly describe a lesson that you 

teach. 

•

 

In one paragraph, briefly describe two ways you will 

check for understanding in that lesson. 

•

 

You may refer back to HO #19 – Engagement/

Instructional/Checking for Understanding Activities 

C hecking for Understanding in My 

Lesson 
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Exit Slip @

Tall;te a % sheet of card stock or 5X7 card stock from the center of the
table

Create a one minute paper to describe:
1. One thing you will start doing

2. One thing you will stop doing
3. One thing you will continue to do

Return to HO #01 - Course Map/Checking for Understanding
and complete the Reflection column for Day Two










Exit Slip 

 

Take a  ½ sheet of card stock or 5X7 card stock from the center of the 

table 

		

Create a one minute paper to describe: 

 

1.

 

One thing you will start doing 

2.

 

One thing you will stop doing 

3.

 

One thing you will continue to do	

	

 

Return to HO #01 – Course Map/Checking for Understanding 

and complete the Reflection column for Day Two 

	

OR 
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Refer to Handout #01 — Course Map/Checking
for Understanding

On the first page, review the learning targets
from the Introductory Activities. In each box to
the right, identify:

1. What | know and am able to do

2. What I still need to know and be able to do
3. What will help me get there









Course Map/Check for Understanding 

Refer	to		Handout	#01	–	Course	Map/Checking	

for	Understanding	

On	the	first	page,	review	the	learning	targets	

from	the	Introductory	Ac vi es.	In	each	box	to	

the	right,	iden fy:	

1.

 

What	I	know	and	am	able	to	do	

2.

 

What	I	s ll	need	to	know	and	be	able	to	do	

3.

 

What	will	help	me	get	there
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Handout # 01

KYAE PD Standards-in-Action Unit 3 Fal 2013
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Overview of SIA 3

& Format and structure of SIA 3

Introductory Activities Introductory Activities
Activities Face-to-Face Activities Face-to-Face
Online Online
4 hours 2- days 3 hours 2 days

9-4 9-4

Total of 33 hours of SIA PD

@ Refer to the Course Map for SIA 3A that you were to have downloaded
from ANGEL prior to attending today’s session
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Take a V2 sheet of card stock or one 5 X 7 blank card
from the center of the table.

On the card or paper, write a response to the question
prompt, ‘ldentify one return on investment in creating
units of instruction.’

Meet with as many other participants as you can in five
minutes and exchange and gather ideas.

Write down as many ideas from other participants on
your card as you can in the five minutes.









•

 

Take a ½ sheet of card stock or one 5 X 7 blank card 

from the center of the table.  

•

 

On the card or paper, write a response to the question 

prompt, ‘Identify one return on investment in creating 

units of instruction.’   

•

 

Meet with as many other participants as you can in five 

minutes and exchange and gather ideas.  

•

 

Write down as many ideas from other participants on 

your card as you can in the five minutes. 

Give One, Get One 
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In the middle of the table is an envelope that is titled
“’Evidence and Arguments’ Video Questions.”

In the envelope are laminated strips of paper with a
question.

Choose a question.

As you view the video, look for the answer to your
question.

https://www.teachingchannel.org/videos/literacy-analysis-lesson










In the middle of the table is an envelope that is titled 

“’Evidence and Arguments’ Video Questions.” 

In the envelope are  laminated strips of paper with a 

question.  

Choose a question.  

As you view the video, look for the answer to your 

question. 

h ps://www.teachingchannel.org/videos/literacy-analysis-lesson	

		

Evidence and Arguments 
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Handout # 02

KYAE PD Standards-in-Action Unit 3 Fall 2013

SIAURit38

“Evidence and Arguments” Video Debriefing Sheet

. What standards were addressed?

. What were the learning targets?

. In what ways did the teacher engage students in reaching a learning target?

. What instructional strategies did the teacher use to facilitate development of
the knowledge and skills in a learning target?

. What were some methods used for checking for understanding of a leaming
target?

. After the teacher checks for understanding, how did he use the evidence
gathered to affect instruction and student leaming?

. What level of Bloom's Taxonomy did the activities address?

. In what ways may this lesson prepare students for the GED® 2014 Test?
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Refer to HO #03 - Creating Coherent Units of Instruction - 8 Steps and
HO #04 - Unit of Instruction- ELA Example for Modeling

1.
2.

Place lead standard in the first column.

Identify connecting standards that support and reinforce the teaching and
learning of that lead standard and place these in the second column.
These should form a cluster of standards consisting of a lead standard and

connecting standards.

Provide a rationale for the cluster—reasons why the standards connect and

support one another—and place in third column.

Determine whether or not to build another cluster of standards—lead

standard and connecting standards—to complete the unit.









Creating Coherent Units of Instruction 

Refer to HO #03 – Creating Coherent Units of Instruction – 8 Steps and  

HO #04 – Unit of Instruction- ELA Example for Modeling  

1.

 

Place lead standard in the first column. 

2.

 

Identify connecting standards that support and reinforce the teaching and 

learning of that lead standard and place these in the second column. 

These should form a cluster of standards consisting of a lead standard and 

connecting standards. 

3.

 

Provide a rationale for the cluster—reasons why the standards connect and 

support one another—and place in third column.   

4.

 

Determine whether or not to build another cluster of standards—lead 

standard and connecting standards—to complete the unit. 
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Handout 03

KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 34

Questions to ask when analyzing un

1. Do the lead standards reflect 2 broader goal than  single lesson?
2. Do the supporting standards reinforce teaching and learming of the lead standard?

3. Does the rationale provide a clear explanation as to how the supporting standards
connect to each other and the lead standard?

4. Does the unitintegrate various domains/strands if necessary (e.g., reading,
language, writing, various strands within mathematics, stc.)?

5. Does the integration of various domains and strands make sense?
6. Are resources identified specific and clear?
7. Are resaurces varied, relevant, and meaningful to adut education students?

8. Does the assignment/task reflect a meaningful activity that offers an idea o two of
how to bring the standards to lfe?

5. Does the task/assignment reflect a demonstration of the demands of the standards.
using the resources identiied?

10,15 the unit meframe reasonable?

11. Does the title of the unit summarize is direction and provide 3 quick sense of the
units broader goal?

12.Does the unit identify the NRS or CCR Standard level?
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KYAE PD Standards-in-Action Unit 3 Fall 2013
SIA Unit 34

g Coherent Units of Instruction

Desigy

As instructors design urits of study, they bundle lead standards with other standards from
that content area to connect ideas that support and reinforce the teaching and learning of
the lead standards. Organizing standards into curriculum units helps instructors avoid the.
pitall of simply moving down the lst of standards one-by-one o diding the standards
Zmong the number of instructional days, without regard to the varying learning demands of
each standard,

Units should be large enough to avoid missing important connections, yet small enough to
encourage in-depth, focused exploration of an area of study, rather than mere coverage of
the standards. A good rule of thumb is to mit each unit fo covering no more than eight
standards.

Creating Coherent Units of Instruction - 8 Steps.

Place lead standard in the fist column.

2. Identify connecting standards that support and reinforce the teaching and learing of
that lead standard and place these in the second column. These should form a cluster
of standards consisting of a lead standard and connecting standards.

3. Provide a rationale o the cluster—reasons why the standards connect and support one.
‘another—and place in third colum.

4. Determine whether or not to build another cluster of standards—lead standard and
connecting standards—to complete the unit.

5. Give the unit a name that summarizes it direction and intent, to provide  quick sense
of the unit's broader objective or instructional goal.

6. Determine an approximate timeframe for the unit (.., number of class periods needed
to complete ).

7. 1dentify where (.g., chapters and page numbers) in the primary textbook or other
resources an instructor can find content for the unit and place in the fourth column.
Review your program’s completed chart for Aligning Resources to Standards.

8. Offer an idea or two about how the standards might come to life within a meaningful
task or assignment in the fifth column. Consult the sample actvities developed during
Unpacking the Companents of Standards to find thoss that are 2 good match or could
be a good match with some refinement.

Apted o Standordei Acion: novtiors o Serart Bed Educsion. (Noerer 2008 Prodoced oy US.
Deparrent fEducsion ffce of Adl n VocsdorEducson, MPR oo n, 2 e Pt ., Ure 216
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KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 3A

Unit of Instruction- ELA Example for Modeling

Content Area: English Language Arts

Level: 5 Grade (NRS level

Handout # 04

4 0r CCRS Level C)

Unit #2 Title: Comparing and Contrasting Views Estimated Timeframe: 6 hours
Lead Supporting Rationale for [Supporfing Resources sample Task
standard(s) standards Cluster |Chapters and Page Numbers or Assignment

RL5.6 Analyze multiple
accounts of the same
event or topic, noting
important differences in|
the point of view they
represent.

[RL4.1 Refer to details and
lexamples in a text when
lexplaining what the text says
lexplicitly and when drawing
finferences from the text.

IRI 6.2 Determine a theme or
lcentral idea of a text and how it is
lconveyed through particular
[details; provide a summary of the
ext distinct from personal
lopinions or judgments.

IL.4.4 Determine or clarify the
Imeaning of unknown and
[multiple-meaning words and
lphrases, choosing flexibly from a
[range of strategies.

l(a) Use context (e.g., definitions,
lexamples, restatements,
[cause/effect relationships and
lcomparisons in text) as a clue to
he meaning of a word or phrase.

|(b) Use common grade-
[eppropriate Greek and Latin
[pffixes and roots as clues to the
Imeaning of a word (e.g.,

elegraph, autograph, photograph,|

[photosynthesis).

in this unt, students learn how
0 analyze various texts on the
same topic and compare and
ontrast points of view.

in order to determine points of

jiew, students will need to first
lbe able to make inferences
lbased on identifications of key
details in the text.

INext, they must be able to
ldetermine the central theme of
Imain ideas within the text and
ummarize them.

in order to be able to
ldetermine the point of view,
Imain ideas, central theme, and
ummarize, they must be able
o determine the and clarify the
Imeaning of unknown words and
pecific vocabulary related to
he topic.

Istudents will then be ready to
fanalyze the text, determine
lpoints of view, and compare
fand contrast them.

fartin Luther King Jr.’s
T Have a Dream” speech —
page 1
ttp://grammar.about.com/of

Compare and contrast
wo historical speeche:
lon the same topic.

dentify each author's

classicessays/a/dreamspee]

urpose for writing the

h.htm
[Lyndon B. Johnson’s

‘We Shall Overcome” speech
- page 1.
Ittp://uspolitics.about.com,

lspeech. Tdentify key
ldetails that describe
leach author's points of
[view on the event.
lIdentify the similarities

/speeches/a/lbj_1965_15

Imar.htm

raphic organizers for
jdentifying author's view,

urpose, and main ideas.

raphic organizers for text
tructure.

[and differences
lbetween the two views
Inoting key details.

‘Adapted from: Standards -In- Action: Innovations for Standards-Based Education. (November 2009). Produced by U.S. Department of Educatlon Office of Adult and Vocational Education,
MPR Assoclates, Inc, and Susan Pimentel, Inc.
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W.4.2. Write
informative/explanatory
texts to examine a topic
and convey ideas and
information clearly.

(a) Introduce a topic
clearly and group
related information
in paragraphs and
sections; include
formatting (e.g
headings),
illustrations, and
multimedia when
useful to aiding
comprehension.

(b) Develop the topic
with facts,
definitions, concrete
details, quotations,
or other information
and examples
related to the topic.

(c) Link ideas within
categories of
information using
words and phrases
(e.g., another, for
example, also,
because).

(d) Use precise language|

and domain-specific

vocabulary to inform
about or explain the
topic.

Provide a concludingl
statement or section
related to the
information or
explanation
presented.

[C]

[RI6.2 Determine a theme or

conveyed through particular
[details; provide a summary of the
ftext distinct from personal

ns or judgments.

[W/WHST.6-8.4 Produce clear and
[coherent writing in which the
development, organization, and
[style are appropriate to task,
lpurpose, and audience.

|L4.1-5.1 Demonstrate the
fcommand of the conventions of
lstandard English grammar and
lusage when writing or speaking.
|(Refer to benchmarks a-I).

|L4.2-5.2 Demonstrate command

the conventions of standard
[English capitalization,
lpunctuation, and spelling when
[writing. (Refer to benchmarks a-
Ih).

udents will end this unit by

[central idea of a text and how it is writing an explanatory text

mparing and contrasting the
ints of view of two author's
iting specific details.

[They will need to be able to
two documents by two
ifferent authors and compare
ind contrast those documents.
hey will need to be able to
jetermine the theme and
summarize distinct from their
personal opinion.

[The text needs to be organized

faddressing an appropriate
udience.

The text will need to

jemonstrate proper standard
nglish grammar,

pelling.

herently with a clear purpose

pitalization, punctuation, and

‘ompleted comparing and

ontrasting graphic

rganizers from the
dings.

BOUT.com Grammar and
‘omposition
rammar and composition

aragraphs and essays
sords and sentences.

ttp://grammar. about.com/

urdue Online Writing Lab

[Read two historical

peeches on the same
ltopic. After comparing
fand contrasting the
imilarities and
[differences of the
fauthor’s views, write a
fessay summarizing the
imilarities and
[differences with facts,
fconcrete details, and
fexamples from the
frexts.
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» Refer to HO #05 - Unit of Instruction - Math Example
for Revision

« With your group or with a partner, review the
mathematics unit and identify strengths and areas of
improvement









•

 

Refer to HO #05 – Unit of Instruction – Math Example 

for Revision 

•

 

With your group or with a partner, review the 

mathematics unit and identify strengths and areas of 

improvement 

C reating C oherent Units of 

Instruction 
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KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 3A

Unit of Instruction- Math Example for Revision

Content Area: Geometry

Level: 8

Handout # 05

11 Tifle:Solve real-world and mathematical problems involving volume of cylinders, cones, and spheres Esiimated Timeframe: 6

Unit

Lead Supporfing Rationale for Supporfing Resources [Sample Task

Standard(s) standards Cluster Chapters and Fage Numbers _|or Assignment

8G9 [Students will understand the [Contemporary GED Math _[Students will understand

{different geometrical shapes [Pages: 252-258 olume formulas for cones,
order to apply real world tinders, spheres,
Know the formulas for the = PRIy
l"w . ol lapplications involving the [Formula Sheet Fectangular solids, etc., in

volumes of cones, olume of cylinders, cones, der to solve formulas

cylinders, and spheres and land spheres aterials for tasks ming career and real

use them to solve real- fworld problems

world and mathematical

‘problems. tudents will construct a
fmodel pool to determine the
bmount of water needed.

Draw an ice cream cone and
e the formula to solve.

(Students gets to eat ice
ream as a treat)

‘Adapted from: Standards in Action: Innovations for Standards-Based Education. (November 2009). Produced by ULS. Department of Education Office of Adultand
Vocational Education, MPR Associates, Inc, and Susan Pimentel, Inc.
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KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 3A Handout # 05

Unit of Instruction - Math Example for Revision

Content Area: Decimals Level: Grade 5.

Unit #:2 Title: Working with decimals, Estimated Timeframe: 4 fo 6 hours

lead [Supporting Rationale for Supporting Resources |Sample Task

Standard(s) standards Cluster Chapters and Page Number:

5NBT.7 5.NBT.1 [Students will be able to add, | Achieving TABE Success in [Balance a checkbook given

Add, subtract, multiply, and [Recognize thatin 2 multi- _[subtract, multiply, and fathematics- Level M, fmultiple debits and credits.

divide decimals to igit mumber, a digit in one  {divide decimals. Decimals, pg. 84-94

‘hundredths, using concrete ~ place represents 10 times as Determine all the ways a

‘models or drawings and as it represents in the Contemporary’s Number  {dollar amount can be

strategies based on place  place to its right and 1/10 of Power 2- Decimals, pgs. 60- E:vmaﬂ into quarters,

‘value, properties of /hat it represents in the 2 es, nickels, and pennies.

operations, and/or the lace to its left.

relationship between [Create a yearly budget on a

addition and subtraction;  [5.NBT.3 ffixed income including

relate the strategy to 2 cad, write, and compare fstudent generated categories

‘witten method and explain |iecimals to thousandths. (ex - housing, groceries,
ilities, etc.)

the reasoning used.

‘Adapted from: Standards in Action: Innovations for Standards-Based Education. (November 2009). Produced by ULS. Department of Education Office of Adultand
Vocational Education, MPR Associates, Inc, and Susan Pimentel, Inc.
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Refer to:

* HO #06 - Rubric Example - GED® 2002 Essay

 HO #07 - Rubric Example - GED® 2014 Extended Response
* HO #08 - Features and Uses of a High Quality Rubric

s What are your criteria for evaluating a restaurant?

s What are some other items for which you may determine
criteria?

s Why do we determine criteria?
s What is a rubric?

s How would a rubric assist you AND your students in achieving
a standard and learning target?

s What are attributes of an effective rubric?









Refer to: 

•

 

HO #06 – Rubric Example – GED® 2002 Essay 

•

 

HO #07 – Rubric Example – GED® 2014 Extended Response 

•

 

HO #08 – Features and Uses of a High Quality Rubric  

v

 

What	are	your	criteria	for	evalua ng	a	restaurant?		

v

 

What	are	some	other	items	for	which	you	may	determine	

criteria?	

v

 

Why	do	we	determine	criteria?	

v

 

What	is	a	rubric?	

v

 

How	would	a	rubric	assist	you	AND	your	students	in	achieving	

a	standard	and	learning	target?	

v

 

What	are	a ributes	of	an	effec ve	rubric?	

 

Features and Uses of a  

High Quality Rubric 
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GED Essay Scoring Guide

Handout # 06

1 2 3 4
Tnadequate Marginal Adequate Effective
Reader has difficulty Reader occasionally has | Reader understands writer’s | Reader understands and

identifying or following the
writer's ideas.

culty understanding or
following the writer's
ideas.

ideas.

easily follows the writer's
expression of ideas.

Response to the
Prompt

‘Attempts to address prompt
but with little or no success in
establishing a focus.

‘Addresses the prompt, though
the focus may shift.

Uses the writing prompt to
establish a main idea.

Presents a clearly focused
main idea that addresses the
prompt.

Organization

Fails to organize ideas.

Shows some evidence of an
organizational plan.

Uses an identifiable
organizational plan.

Establishes a clear and logical
organization.

Development Demonstrates little or no Has some development but Has focused but occasionally | Achieves coherent

and Details development; usually lacks | lacks specific details; may be | uneven development; development with specific
details or examples or limited to a listing, repetitions, | incorporates some specific and relevant details and
presents irrelevant or generalizations. detail, examples.
information.

Conventions of Exhibits minimal or no control | Demonstrates inconsistent Generally controls sentence Consistently controls

EAE of sentence structure and the | control of sentence structure structure and the conventions sentence structure and the
conventions of EAE (Edited and the conventions of EAE. of EAE. conventions of EAE.
American English).

Word Choice Exhibits weak and/or Exhibits 2 narrow range of | Exhibits appropriate word Exhibits varied and precise

inappropriate words.

word choice, often including

inappropriate selections.

choice.

word choice.

Reprinted with the permission of the GED Testing Service
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KYAE PD Standards-in-Action Unit 3 Fall 2013 Handout #07
SIA Unit 34

RLA Extended Response Scoring Rubr

Score [Descry

Craation of ArgEERE S5d U35 oY EVIEREE

Generaes Iogkel text-based argument(s) o SXPBRAESN S GReS TOVAT, SHRET,
from source text(s) t sopport her
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Intagrates clams, explonation, and textus evidence with iy and uy stabishes &
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Connected to e promat
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SIA Unit 34

- Demonsrates oo swareness o

ence and purpose

Seore | Deserpion

Clarity and Coryriand of Siasdard Exqlieh Convantices.

- Demonsirates competentand fuan soplcation of convantions Wi specii regard 1 the falowing sl
1) Frequently conusad words and homanyms, including conracions.
2) Subectverh sgreament
3) pronoun usage, incuding proneun antcedent agreement, unclar pranoun rferences, and proneun case
). Placament of moditers and correct word ordes
5) Capltatzation (8.5 prope nouns, Uts, snd baginnings of sentances)
) Use o spostrophes with pessessve nouns.
7). Use o punctution (e, comms i  saies or inappositves and other on-sssentol slemants, end marks,
and approprits puncustonfor clause seporatir)
- Demansrates efctvely varied sentence structurs and overalflusacy that enhances clarky with paciic
Fegard o the folowing e
3). Comectsubordination, coordination and paralelam
2). Avoidance of wordiness and owkward setence snctures
3) Usageofronitanslwords,conjunctve adverbs an othe words tha suppor i and clary
4 Avoidance of run-on sentancs,fused sentencs,orsentnce ragments
) Standard usage st level of formaity sppopras o on-demand, daft wrtng

- Conain few or o eros In machanics and conventions

T~ Demonsites sdequste spplcaton of conventons Wi specic regard t 9l -8 8 Tsted n the it bulet

- May damonstrat largly corect santance structure wEh some varianc fom sentance to entencs; s
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- Moy contin repetsive, choppy, rambing o awkwerd sentance structure tht mey detrac rom drly;
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Non-scorable Responses (Score of -/ Condition Codes)

Response xchusively conains test copied from source ext(s) o prompt
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Response s i Engish

Response s not been tzempted (bank)
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Handout #08

KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 3A

Features and Uses of a High Quality Rubric

“A rubric defines the festures of work that consttute qualty. They help teachers
define complex learning targts and ensure judgments about student work are
consistent over time, between assignments, and with colleague. Rubrics help.
students by orientating them to what they are expected to accomplish, efficiently
Ieading them along the continuum from beginner to expert and halping them to
‘explain why products and performances they create are good or not” (Chappuis,
2008).

Rubrics are used as a part of assessment of and for learning.

‘Students use rubrics to:
‘Understand what is wanted on an assignment

‘Understand what 2 quaity of performance or product looks like

Understand what they did well and what to do differently next time

Enable studants to aseess other work.

Enables studsnts to self-assess and improve learming

vyvvy

Teachers use rubrics

Plan instruction
Grade consstently

Have sound justfications for grades

Provide speciic, constructive feedback to students
‘Adjust or quids next steps in teaching

vyvvy

Rubrics must bes

Understandble.
Be aligned with standards

Be illustrated with samples of student work

Be concise

Be stated in 2 way that students can understand

Be sasy touse.

B2 worded in 2 positive manner

Match the assignment/task

Define various levels of performance

Include the same festures across various levels of performancs (Chappuis.
2006)

YYYYYYY vy

Arter, J.A. & Chappuis, J. (2006). Craating and recognizing quality rubrics.
‘Boston,MA:Allyn & Bacon.
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Refer to HO#09 - Blank Rubric
e The rubric will be on a 4 level scale.

e First, as a class, we will come to a consensus on the
titles for each level 1-4 and write them at the top
across our rubric.

« Next, each group will determine the criteria for the
rubric and then we will come to a consensus on the
criteria as a class

« Third, one person from each group will form a group
to represent one of the categories of criteria and
determine the criteria for each level of performance
(1-4) for the category they represent.









The Rubric Creation Process 

Refer to HO#09 – Blank Rubric 

•

 

The rubric will be on a 4 level scale. 

•

 

First, as a class, we will come to a consensus on the 

titles for each level 1-4 and write them at the top 

across our rubric. 

•

 

Next, each group will determine the criteria for the 

rubric and then we will come to a consensus on the 

criteria as a class 

•

 

Third, one person from each group will form a group 

to represent one of the categories of criteria and 

determine the criteria for each level  of performance 

(1-4) for the category they represent. 
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SIA Unit 3A
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The Rubric Creation Process

* In your groups, determine the headings or titles for the

levels of criteria for your rubric

» Refer to HO #06 — Rubric Example — GED® 2002 Essay as an
example, however, feel free to be creative.










The Rubric Creation Process 

•

 

In your groups, determine the headings or titles for the 

levels of criteria for your rubric 

 

•

 

Refer to 

HO	#06	–	Rubric	Example	–	GED®	2002	Essay	as	an	

example,	however,	feel	free	to	be	crea ve.	
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Instructions for Determining
Category of Criteria Titles

Brainstorm four category titles

Write the titles on flipchart paper on the wall

After each group has posted their flipcharts, each person
will vote on the four titles they like best using the dots on
the tables










Instructions for Determining  

Category of Criteria Titles 

•

 

Brainstorm four category titles 

 

•

 

Write the titles on flipchart paper on the wall 

•

 

After each group has posted their flipcharts, each person 

will vote on the four titles they like best using the dots on 

the tables  
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Refer to:

HO #13 - Blank Rubric

HO #07 - Creating Coherent Units of Instruction - 8 Steps a
HO #04 - Unit of Instruction- ELA Example for Modeling

HO #06- Rubric Example - GED® 2002 Essay

HO #08 - Features and Uses of a High Quality Rubric

With the members of your group, determine the criteria
for each level of each category.

Each person must record on a blank rubric.









Instructions for  

Determining Criteria  

Refer to: 

•

 

HO #13 - Blank Rubric 

•

 

HO #07 – Creating Coherent Units of Instruction – 8 Steps a 

•

 

HO #04 – Unit of Instruction- ELA Example for Modeling 

•

 

HO #06– Rubric Example – GED® 2002 Essay 

•

 

HO #08 – Features and Uses of a High Quality Rubric 

•

 

With the members of your group, determine the criteria 

for each level of each category.  

•

 

Each person must record on a blank rubric. 
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» Separate into four groups. One group for each of the four categories.

* One person from each group will be assigned to a category.

» Within your new group, come to a consensus on the criteria for that
category.

» Write the criteria for each level of performance (1-4) on 11X11 Post-
its or card stock-whichever is available- using a marker.

» Post the cards or Post-its on the master rubric on the wall beside the

category you were assigned.

Each group needs to assign roles:
— Facilitator- to facilitate the group in reaching a consensus
— Recorder- to write the groups decision on strips of paper

— Messenger- to post the criteria on the large template posted on
the wall and provide it to the class facilitator to record as well

— Reporter- to share the results of their group with the larger group









Instructions for  

Coming to a Consensus on Criteria 

•

 

Separate into four groups. One group for each of the four categories. 

•

 

One person from each group will be assigned to a category. 

•

 

Within your new group, come to a consensus on the criteria for that 

category. 

•

 

Write the criteria for each level of performance (1-4) on 11X11 Post-

its or card stock–whichever is available- using a marker. 

•

 

Post the cards or Post-its on the master rubric on the wall beside the 

category you were assigned. 

Each group needs to assign roles: 

–

 

Facilitator- to facilitate the group in reaching a consensus 

–

 

Recorder- to write the groups decision on strips of paper 

–

 

Messenger- to post the criteria on the large template posted on 

the wall and provide it to the class facilitator to record as well 

–

 

Reporter- to share the results of their group with the larger group 
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1. Grab one green, one yellow, and one red Post-it from the
center of the table
2. Respond to the following statements

» Green post-it - One thing you learned from the
process you may use

> Yellow post-it - One question you still may have
> Red post-it - What is still challenging?

3. Place the Post-it to the corresponding color on the traffic
light poster on the wall









Reflections 

1.

 

Grab one green, one yellow, and one red Post-it from the 

center of the table 

2.

 

Respond to the following statements 

Ø

 

Green post-it - One thing you learned from the 

process you may use 

Ø

 

Yellow post-it – One question you still may have 

Ø

 

Red post-it – What is still challenging? 

3.

 

Place the Post-it to the corresponding color on the traffic 

light poster on the wall 
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From Common Core State Standards to

College and Career Readiness Standards for
Adult Education

College and Career Readiness Standards for
ELA and Math do not replace the KYAE
Common Core State Standards.

What content of the Common Core State
Standards is most relevant to adult education

students?

Which standards will provide adult students with the critical
knowledge and skills necessary for success in college, technical
training programs, and employment in the 215t century?









From Common Core State Standards to  

College and Career Readiness Standards for 

Adult Education 

College and Career Readiness Standards for 

 ELA and Math do not replace the KYAE  

Common Core State Standards. 

 

What content of the Common Core State  

Standards is most relevant to adult education  

students? 

 

Which standards will provide adult students with the critical 

knowledge and skills  necessary for success in college, technical 

training programs, and employment in the 21st century? 
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College and Career Readiness Anchor Standards

The CCR standards anchor the document and define general, y literacy
They are the overarching / anchor standards for the grade-specific common core standards.

Reading Standards: Text complexity and growth of comprehension
ludes Reading dards for Li (RL) and Reading Standards for Informational Text (RI)

Key Ideas and Details

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite
specific textual evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of
the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. and eval content pi d in diverse media and formats, including visually and
quantitatively, as well as in words.*
8. Deli and eval the and specific claims in a text, including the validity of the

reasoning as well as the relevance and sufficiency of the evidence.
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to
compare the approaches the authors take.

Range of Reading and Level of Text Complexity
10. Read and comprehend complex literary and informational texts independently and proficiently.

Language Standards (L): Conventions, effective use, and vocabulary

Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing
or speaking.

2.Dr c
spelling when writing.

d of the c ions of dard English c punctuation, and

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make
effective choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use
4. Determine or clarify the of unk 1 and multipl words and phrases by using
context clues, analyzing meaningful word parts, and consulting general and specialized reference
materials, as appropﬂate
5. D ding of figurative | word relationshi
meanings.
6. Acquire and use accurately a range of general academic and domain-specific words and phrases
sufﬁ::ent for readmg, writing, speaking, and listening at the college and career readiness level;

dence in gathering vocabulary k vledge when encountering an unknown
term important to comprehension or expression.

and nuances in word

that must be met for students to be prepared to enter college and workplace training programs and be ready to succeed.

Writing Standards (W): Text types, responding to reading and research

Text Types and Purposes

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

2. Write infor ive/expl; y texts to and convey complex ideas and information clearly
and accurately through the effective selection, organization, and analysis of content.

3. Write narratives to develop real or imagined experiences or events using effective technique, well-
chosen details, and well-structured event sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach.

6. Use technology, including the Internet, to produce and publish writing and to interact and
collaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions,
demonstrating understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and
accuracy of each source, and integrate the information while avoiding plagiarism.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening Standards (SL)

Comprehension and Collaborati

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse
partners, building on others’ ideas and expressing their own clearly and persuasively.

2. Integrate and evaluate information presented in diverse media and formats, including visually,
quantitatively, and orally.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

4. Present information, fndmgs, and supporting evidence such that listeners can follow the line of
and the i ! and style appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance

understanding of presentations.

6. Adapt speech to a variety of contexts and c

formal English when indicated or appropriate.

icative tasks, di ing ¢ d of

*  Guide does not include Literacy in History/Social Studies, Science and Technical Subjects
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College and Career Readiness Standards

for Adult Education: ELA

Strands:

Reading (Information and Literature), Reading Foundational Skills, Writing,
Speaking/Listening, and Language. Also includes Literacy in the Technical Subjects
within the other strands.

ELA/Literacy Standards Ke

The citation at the end of each standard in the following charts identifies the CCSS strand,
grade, and number (or standard number and letter, where applicable). So, Rl 4.3, for
example, stands for Reading, Informational Text, Grade 4, Standard 3. W.5.1a stands for

Writing, Grade 5, Standard 1a.

RI: Reading Informational Text W: Writing

WHST: Writing for History/Social Studies,

RIl: Reading Literature s T g
Scientific, and Technical Subjects

RH: Reading Historical/Social Studies

Text SL: Speaking and Listening
RST: Reading Scientific and Technical L: Language
Text

RF: Reading Foundations

CCR Standards page 12.









College and Career Readiness Standards 

for Adult Education: ELA 

Strands: 

Reading (Information and Literature), Reading Foundational Skills, Writing, 

Speaking/Listening, and Language. Also includes Literacy in the Technical Subjects 

within the other strands.  

 

 

 

 

 

 

 

 

 

 

CCR Standards page 12. 
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CCR Anchor 1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text. (Apply this standard to texts of
appropriate complexity as outlined by Standard 10.)

Ask and answer
questions about key
details in a text.
(RI/RL.1.1)

Ask and answer such

questions as who,
what, where, when,
why and how to
demonstrate
understanding of key
details in a text
(RI/RL.2.1)

Refer to details and
examples in a text
when explaining what
the text says explicitly
and when drawing
inferences from the
text. (RI/RL.4.1)

Quote accurately from
a text when explaining
what the text says
explicitly and when
drawing inferences
from the text.
(RI/RL.5.1)

Cite several pieces of
textual evidence to
support analysis of
what the text says
explicitly as well as
inferences drawn from
the text. (RI/RL.7.1)

* Application: cite
specific textual
evidence to support
analysis of primary
and secondary
sources. (RH.6-8.1)

* Application: cite
specific textual
evidence to support
analysis of science
and technical texts.
(RST.6-8.1)

Cite strong and thorough
textual evidence to support
analysis of what the text
says explicitly as well as
inferences drawn from the
text. (RI/RL.9-10.1)

« Application: cite specific
textual evidence to
support analysis of
primary and secondary
sources, attending to
such features as the date
and origin of the
information. (RH.9-10.1)

Application: cite specific
textual evidence to
support analysis of
science and technical
texts, attending to the
precise details of
explanations or
descriptions. (RST.9-
10.1)










CCR Standards p. 14 
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CCRS for Adult Education: Math

Domains:

The Number System, Operations and Algebraic Thinking,
Functions, Geometry, Measurement and Data, and Statistics
and Probability

Five grade level groupings:

) S

B (2-3) ko A Edusdica

C (4-5, 6) e

D (6, 7-8)

E (9-12) —~ % | ﬂ

.__-:'*’s'_~r~.__.,-‘-. A A
NER

http://lwww.kyae.ky.gov/educators/ccr.htm










CCRS for Adult Education: Math 

Domains: 

The Number System, Operations and Algebraic Thinking, 

Functions, Geometry, Measurement and Data, and Statistics 

and Probability 

 

Five grade level groupings: 

A (K-1) 

B (2-3) 

C (4–5, 6) 

D (6, 7–8) 

E (9-12) 

 

http://www.kyae.ky.gov/educators/ccr.htm 
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Refer to:

HO# 10 -Unit of Instruction Rubric
HO #11 - Guidelines for Holistic and Analytical Scoring
HO #05 - Unit of Instruction - Mathematics Example for Revision

. Review the Unit of Instruction Rubric

. First, score holistically

Considering each category, review the unit and quickly identify
where on the scale of 1-4 it best fits and give it a score

Provide a rationale

. Second, score analytically

Compare the unit of instruction to the criteria in each category
Identify strengths and areas of improvement









Refer to: 

•

 

HO# 10 –Unit of Instruction Rubric 

•

 

HO #11 – Guidelines for Holistic and Analytical Scoring 

•

 

HO #05 – Unit of Instruction – Mathematics Example for Revision  

 

1. Review the Unit of Instruction Rubric 

 

2. First, score holistically 

•

 

Considering each category, review the unit and quickly identify 

where on the scale of 1-4 it best fits and give it a score 

•

 

Provide a rationale 

 

3. Second, score analytically 

•

 

Compare the unit of instruction to the criteria in each category 

•

 

Identify strengths and areas of improvement 

 

 

 

 

Guidelines for Holistic and 

Analytical Scoring 
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Handout #11

KYAE PD Standards-in-Action Unit 3 Fall 2013

SIAUnit 3A

Guidelines for Holistic and Analytical Scoring

Review and know the rubri

First- Score Holistically
Read for an overall impression of the product. Record your score immediately.
Avoid the temptation to rercad the product to justify your score in terms of
specific errors.

* Do not make marks on the paper.

Each product should be scored within a minute or two. Marking errors directs too
much attention to one trait while allowing the reader to ignore other positive
features.

= When in doubt, refer to the scor

Do not compare one product to another product or rank products in terms of the
quality. Instead, refer to the scale and your internalized concept of the score
points.

- Avoid the tendency to adjust the number of 4s, 35, 2s and 1sin a
given set of assignments. You may have an entire packet of s or an entire
packet of 1s.

g guide criter

* Be aware of and avoid potential biasing factors.

(e.9., do not like the subject matter or domain, choice of technology, typos or
grammar issues)

- Score only what is on the paper.

Avoid making assumptions about the writer's potential, why the writer
omitted an idea and so forth.

Second- Score Analytically

Score each category against the criteria looking at specific traits or components
within that category.

* Refer to the scoring guide criteria
* Identify strengths and weaknesses

Identify which traits enhance the product and why. Identify which traits do not meet
the criteria and why.

* Note what may be done differently to enhance the product
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KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 3A Handout # 05

Unit of Instruction - Math Example for Revision

Content Area: Decimals Level: Grade 5.

Unit #:2 Title: Working with decimals, Estimated Timeframe: 4 o 6 hours

lead [Supporting Rationale for Supporting Resources |Sample Task

Standard(s) standards Cluster Chapters ana rage Number: _|or Assignment

5NBT.7 5.NBT.1 [Students will be able to add, | Achieving TABE Success in [Balance a checkbook given

Add, subtract, multiply, and [Recognize thatin a multi- _[subtract, multiply, and fathematics- Level M, fultiple debits and credits.

divide decimals to igit mumber, a digit in one  {divide decimals. Decimals, pg. 84-94

‘hundredths, using concrete  place represents 10 times as Determine all the ways a

‘models or drawings and as it represents in the Contemporary’s Number  {dollar amount can be

strategies based on place  place to its right and 1/10 of Power 2- Decimals, pgs. 60- E:vmaﬂ into quarters,

‘value, properties of /hat it represents in the 2 es, nickels, and pennies.

operations, and/or the lace to its et

relationship between [Create a yearly budget on a

addition and subtraction;  [5.NBT.3 ffixed income including

relate the strategy to 2 cad, write, and compare fstudent generated categories

‘witten method and explain |iecimals to housandths. (ex - housing, groceries,
ilities, etc.)

the reasoning used.

‘Adapted from: Standards In Action: Innovations for Standards-Based Education. (November 2009). Produced by US. Department of Education Office of Adult and
Vocational Education, MPR Associates, Inc, and Susan Pimentel, Inc.
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Refer to HO #11 - Guidelines for Holistic and Analytical Scoring
Review the Unit of Instruction Rubric

First, score holistically
* Individually

— Considering each category, review the unit and quickly identify where on
the scale of 1-4 it best fits and give it a score

— Provide a rationale
» As a group, compare and agree on a score

Second, review analytically
* Individually

— Compare the unit of instruction to the criteria in each category
— Identify strengths and areas of improvement

* As a group, discuss strengths and areas of improvement












Refer to HO #11 – Guidelines for Holistic and Analytical Scoring 

 

Review the Unit of Instruction Rubric 

 

First, score holistically 

•

 

Individually 

–

 

Considering each category, review the unit and quickly identify where on 

the scale of 1-4 it best fits and give it a score 

–

 

Provide a rationale 

•

 

As a group, compare and agree on a score 

 

Second, review analytically 

•

 

Individually 

–

 

Compare the unit of instruction to the criteria in each category 

–

 

Identify strengths and areas of improvement 

•

 

As a group, discuss strengths and areas of improvement 

 

 

 

 

Assessing Units of Instruction 
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What worked well in coming to a consensus?

What were some strengths with the using the rubric?

What didn’t work using the rubric?

In what ways may we use a rubric in instruction?












•

 

What worked well in coming to a consensus? 

 

•

 

What were some strengths with the using the rubric? 

 

•

 

What didn’t work using the rubric? 

 

•

 

In what ways may we use a rubric in instruction?  

 

 

 

Assessing Units of Instruction 

Debrief 
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KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 3A

Handout # 12

Units of Instruction Scoring and Assessment Sheet

unit #

Name of Unit

Score

Rationale

Strengths

Needs and Suggestions
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Refer to: HO #17 — Blank Unit of Instruction
* Choose five units of instruction to revise

» Refer to the Units of Instruction Scoring and Assessment
Sheet for revision suggestions

* On a blank unit of instruction template, write the
revised unit

» Choose one person to complete the template
electronically

» Upload the five, revised units of instruction to your
group folder drop box in ANGEL









Refer	to:	HO	#17	–	Blank	Unit	of	Instruc on		




•

 

Choose five units of instruction to revise 

 

•

 

Refer to the Units of Instruction Scoring and Assessment 

Sheet for revision suggestions 

•

 

On a blank unit of instruction template, write the 

revised unit 

•

 

Choose one person to complete the template 

electronically 

•

 

Upload the five, revised units of instruction to your 

group folder drop box in ANGEL 

 

 

 

Revising Units of Instruction 
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KYAE PD Standards-in-Action Unit 3 Fall 2013
SIA UNIT 3A
Unit of Instruction- Revision

Handout #13

Content Area:

Level:

Unit #: Title: Estimated Timeframe:

Lead Supporting Rationale for Supporting Resources [Sample Task
Standard(s) standards Cluster Chapters and page Numbers | OF Assignment

‘Adapted from: Standards-In-Action: Innovations for Standards-Based Education. (November 2009). Produced by US. Department of Education Office of Adult and Vocational Education,
MPR Associates, Inc,and Susan Pimentel, Inc. Unit 2-26 Appendix A.
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With the members of your group, reflect on the
introductory activity on learning targets,
brainstorm and make a list of the criteria for an
effective learning target

As each group shares from list, if someone has
the same item mentioned, they are to mark it
off the list.

When each group is through, identify which
group listed items that no one else mentioned.









Criteria for an Effective Target 

	

 

With the members of your group, reflect on the 

introductory activity on learning targets, 

brainstorm and make a list of the criteria for an 

effective learning target 

   

As each group shares from list, if someone has 

the same item mentioned, they are to mark it 

off the list.  

  

When each group is through, identify which 

group listed items that no one else mentioned. 
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Where Am | Going?
Learning Targets

What are the essential knowledge (facts, concepts,
generalizations, or principles) and skills (processes or
procedures) for this lesson?

What is the lesson’s reason to live?
What will the teacher and the student aim for?

At the end of the lesson, what will students say, “lI know and
can do?

Frames the lesson from the student’s point of view.

Used to create formative and summative assessments










Where Am I Going? 

Learning Targets

 

Ø

 

What are the essential knowledge (facts, concepts, 

generalizations, or principles) and skills (processes or 

procedures) for this lesson? 

Ø

 

What is the lesson’s reason to live? 

Ø

 

What will the teacher and the student aim for?  

Ø

 

At the end of the  lesson, what will students say, “I know and 

can do? 

Ø

 

Frames the lesson from the student’s point of view. 

Ø

 

Used to create formative and summative assessments  

 

Student says, “I CAN… 
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QZZ@Z‘“ ® In the two examples below, identify the behavior, condition, and
N\ | criteria.

Behavior F-—————————= == .

What will the learner have to | MUIt]ple 10 sets Of :
know or do? : fractions with 80% |

1 accuracy. J'

Condition - What will the
learner have to perform with
or without? Fmmm ===

Identify 5 main ideas

I I

|
; in a short !
| informational text. |

Criteria To what degree will
the learner have to perform?










	 	

	

	

	

 

 

 

	

	

Behavior

 

 

What will the learner have to 

know or do?       

 

Condition

 

– What will the 

learner have to perform with 

or without?       

Identify 5 main ideas 

in a short 

informational text. 

 

Criteria

 

 To what degree will 

the learner have to perform? 

        

Multiple 10 sets of 

fractions with 80% 

accuracy. 

	

In the two examples below, identify the behavior, condition, and 

criteria.   
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Learning Target Activity*

Teacher and students Teacher
What will we be
What will students know learning today?

and be able to do at the

end of this unit, level gain, @ Student
or GED? What did I learn?

What are knowledge and
skills I will demonstrate?

Use context (e.g., the overall Identify a synonym and
meaning of a sentence or antonym of 10 words in a
paragraph; a word’s position short informational text.
or function in a sentence) as

a clue to the meaning of a

word or phrase.

Teacher
What will students be doing
today to show
they learned it?

Student
What did | do to show
I learned it?
What tools did | use?

Complete a vocabulary word
map for 10 identified words
in a science text.

*An activity may also be an assessment (formative or
summative) of the learning target
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®

. Unpack the standard(s) into its component parts and
identify the level of thinking

. Brainstorm the knowledge and skills a student will need
to reach that level of thinking for each standard

. Remove duplicate knowledge and skills from among the
standards

. Combine and cluster knowledge and skills

5. Sequence knowledge and skills

. Convert knowledge and skills into specific learning
targets









From College and Career 

Standards to Learning Targets 

1.

 

Unpack the standard(s) into its component parts and 

identify the level of thinking  

2.

 

Brainstorm the knowledge and skills a student will need 

to reach that level of thinking for each standard  

 

3.

 

Remove duplicate knowledge and skills from among the 

standards  

 

4.

 

Combine and cluster knowledge and skills  

 

5.

 

Sequence knowledge and skills 

 

6.

 

Convert knowledge and skills into specific learning 

targets 
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Handout #14

KYAE PD Standards-in-Action Unit 3 Fall 2013

SIA Unit 38

From CCR Standards to Learning Targets

. Unpack the standard(s) into its component parts and identify the
level of thinking

. Brainstorm the knowledge and skills a student will need to reach
that level of thinking for each standard

. Remove duplicate knowledge and skills from among the standards

. Combine and cluster knowledge and skills

. Sequence knowledge and skills

. Convert knowledge and skills into specific leamning targets
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P Standards-n-Action Uit 3 Fall 2013

From Standards to Targets

Handout #15

Unit Name

NRS/CCRS Level Timeframe

‘Standards (Write out the standard)

e

Swopon

Learning Targets

Rezessments
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@ One participant takes blank sheet of paper from the center of the
table.

9 In one minute, he/she writes a working definition of formative
assessment and passes the sheet to the person on the right

@ The next participant takes one minute and adds to the definition
and passes the piece of paper to the next person in the group
who does the same.

€ When each group member has finished, the table agrees on a

definition.









“Take and Pass” activity 

u

 

One	par cipant	takes	blank	sheet	of	paper	from	the	center	of	the	

table.	

u

 

In	one	minute,	he/she	writes	a	working	defini on	of	forma ve	

assessment	and	passes	the	sheet	to	the	person	on	the	right	

u

 

The	next	par cipant	takes	one	minute	and	adds	to	the	defini on	

and	passes	the	piece	of	paper	to	the	next	person	in	the	group	

who	does	the	same.	

u

 

When	each	group	member	has	finished,	the	table	agrees	on	a	

defini on.
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Refer to Handout #16
Definition of Formative Assessment

Review the CCSSO definition of formative assessment.

Is there anything you would like to add to this one or
change in your own?









Definition of Formative Assessment 

Refer	to		Handout	#16	

Defini on	of	Forma ve	Assessment	

	

Review	the	CCSS0	defini on	of	forma ve	assessment.	

	

Is	there	anything	you	would	like	to	add	to	this	one	or	

change	in	your	own?	
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Learning

Summative
To measure student competency

At the end of a lesson, unit. or
course

Students:

Use results to gauge progress towards
level gains or goals

Teachers:

Identify level gains and goal
achievement

Assessment for
Learning

Formative

To check for understanding and gather
evidence in order to provide student
feedback and improve instruction

Ongoing throughout instruction

Students:

To self-monitor progress learning targets
(specific knowledge and skills)

Teachers:

Use results to check for understanding,
provide feedback, and alter instruction










Assessment of 

Learning 

Summative  

To measure student competency 

At the end of a lesson, unit. or 

course 

Students: 

Use results to gauge progress towards 

level gains or goals 

Teachers: 

Identify level gains and goal 

achievement 

Assessment for 

Learning 

Formative 

To check for understanding and gather 

evidence in order to provide student 

feedback and improve instruction 

Ongoing throughout instruction  

Students: 

To self-monitor progress learning targets 

(specific knowledge and skills) 

 

Teachers: 

Use results to check for understanding, 

provide feedback, and alter instruction 
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How the Four PD Units Fit Together

UNIT 2
Translating
Standards into

Curriculum

UNIT 3
Focus on
Assignments

UNIT 1
Understanding the
Standards We

Teach

UNIT 4

Observing
Standards- in-
Action

Then revisit
units to

respond to
indentified
professional
development
needs of staff,









How the Four PD Units Fit Together 

UNIT 2   

Translating 

Standards into 

Curriculum 

UNIT 3  

Focus on 

Assignments 

UNIT 4  

Observing 

Standards- in-  

Action 

UNIT 1  

Understanding the 

Standards We 

Teach 

Then revisit 

units to 

respond to 

indentified 

professional 

development 

needs of staff. 
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Assessment for Learning

Formative
Assessment

generates

Timely student
achievement
information

to monitor to evaluate

Individual student Instructional
progress effectiveness

in terms of in terms of addressed by  warrants

What student did 8 What studentcan § Modifying

i . : Reteachi
or did not learn or cannot do instruction eteacning












Assessment	of	Learning	

Assessment for Learning  

It	is	not	the	instrument	that	is	formave	but	rather	the	use	of	informaon	gathered	to	

provide	feedback	to	the	students	to	adjust	teaching	and	learning.	
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Refer back to the introductory activity
blog question.

What are some activities you are all
ready doing in the classroom to check
for understanding?

Share with the participants at your
table.










    

 

Refer back to the introductory activity 

blog question. 

 

What are some activities you are all 

ready doing in the classroom to check 

for understanding? 

 

Share with the participants at your 

table. 
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What are a few benefits and challenges
In checking for understanding
throughout a lesson?










 

 

 

What are a few benefits and challenges 

in checking for understanding 

throughout a lesson? 
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« Refer to HO #17 ELA Lesson Plan Resources

» Please close binders and do not refer to any
other handouts

* You will be participating in the lesson as a
student









•

 

Refer to HO #17 ELA Lesson Plan Resources 

•

 

Please close binders and do not refer to any 

other handouts 

•

 

You will be participating in the lesson as a 

student 

C hecking for Understanding  

in an ELA Lesson  
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» Refer to HO #18 - ELA Lesson Plan - Comparing and
Contrasting

» Refer to HO #19 - Engagement/Instructional/Checking
for Understanding Activities

With a partner, review the ELA Lesson that was
taught and determine at least 2 other ways to
check for understanding in the lesson.

« Use HO#19 if necessary.

Is there anything you may do differently to
teach the lesson?









•

 

Refer to HO #18 - ELA Lesson Plan – Comparing and 

Contrasting 

•

 

Refer to HO #19 – Engagement/Instructional/Checking 

for Understanding Activities 

With a partner, review the ELA Lesson that was 

taught and determine at least 2 other ways to 

check for understanding in the lesson.  

•

 

  Use HO#19 if necessary. 

Is there anything you may do differently to 

teach the lesson? 

C hecking for Understanding  

in an ELA Lesson  


