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	KYAE PD 2014-15
SIA Unit 3B: Focus on Assignments
Unit Plan

	Desired Results

	Established Goals:

· Collaborate with a critical friends group to assess and revise student assignments


	Understandings:
Students will understand…

· The purpose for evaluating student assignments.

· The characteristics of an effective Critical Friends group.

· The Focus on Assignments Process.

· Student assignments reflective of the 2014 GED® Assessment Targets.

	Essential Questions:
· What is the purpose of evaluating student assignments to meet the rigor of the College and Career Readiness Standards?

· What are the characteristics of an effective Critical Friend?

· What is the purpose of a Critical Friend?

· What are the steps in the Focus on Assignments Process?

· How do I collaborate with Critical Friends to revise student assignments follow the Focus on Assignments process?

· What are standards-based assignments that will equip students to meet the 2014 GED® Assessment Targets?


	Students will know…

· The Critical Friends Process
· The Focus on Assignments Process
· 2014 GED® Assessment Targets

	Students will be able to …
· Identify the characteristics of a Critical Friends group
· Identify the components of the Focus on Assignments process
· Collaborate with a Critical Friends group to revise student assignments using the Focus on Assignments process and tools
· Using the 2014 GED® Assessment Targets, identify potential student assignments

	Assessment Evidence

	Performance Tasks:
· Complete a feedback checklist with criteria to be implemented in the Critical Friends process
· Collaborate with a group of peers to evaluate and revise student assignments by completing a revision template identifying changes.
· Create a student assignment that will assist GED students in meeting the 2014 GED® Assessment Targets for either RLA, Mathematics, Science, or Social Studies. 
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	Introductory Activities

	Timeframe: 3 hours

	The following introductory activities were accessed via ANGEL, the Kentucky Adult Education online Learning Management System.


	Introduction







	
1. Download and review the Course Map to obtain an overview of Unit 3B's goals, targets, and activities.
2. Complete each activity in the order below. Once you complete the activity, you will receive a "milestone" for completion. You can see a copy of your activity by clicking on the "report" link on the left or top of your screen.
3. Below the activities is a list of what you need to bring to the next face-to-face session.

These activities fulfill 3 hours of the 33 hours required for SIA Unit 3B; however, we estimate the timeframe to be 1 1/2 hours for completion.

	Activity 1






	Blog Question

Respond to the following quote by clicking on the "add a comment" link.

Quote: "Students can do no better than the assignments they are given." (Ruth Mitchell, Front-End Alignment, 1996).
What does this quote mean for instructors and students?

	Activity 2
	CCRS Scavenger Hunt- Participants will use a scavenger hunt to become familiar with the College and Career Readiness standards.

Step 1 - Download the Word Document. Use the link in Step 2 to find your answers. Type in your answers. Save to your desktop and upload in the drop box in Step 3.
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Step 2 - Use College and Career Readiness (CCR) Standards
Use the following website to find answers to the scavenger hunt.  

Step3 - Upload completed CCRS Scavenger Hunt -Drop Box
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	Activity 3
	What is a Critical Friends group?
Please access the Standards-in-Action: Innovations for Standards-Based Education guide. Each center should have a guide. If not, you may access the guide at http://www.adultedcontentstandards.ed.gov/standardsInAction.asp

Please review pages Unit 3-3 through Unit 3-5 and Appendix E, Unit 3-31,3-32

Respond to either A OR B by clicking on the "add comment" link below.

A) Describe an activity in which you participated or implemented similar type methods or principles a depicted in the Critical Friends group. (e.g., curriculum/lesson plan development, staff meetings, with students in the classroom, etc.).  What was the outcome? What worked, what didn’t, what may you do differently in the future?

OR

B) If you haven’t participated in a Critical Friends type of group:

Describe an activity for which you may use a Critical Friends Group. What principles or characteristics of a Critical Friends group would you apply and how may you apply them?

	Activity 4
	Review a Captivate presentation- Unpacking the Standards (OPTIONAL)

· Unpacking the Standards Presentation Handouts
· Unpacking the Standards Presentation


	Activity 5
	Review background, purpose, and 5- Steps for Focus on Assignments

Captivate presentation covering (SIA 3-3 -3-5, 3-11-3-18) Upload Reference pages from the SIA Guide .

Step 1: Download the SIA Guide Unit 3 to use as references while viewing the presentation.
Step 2: View presentation of the SIA Unit 3- Five Step Process
Step 3:  Check Your Understanding of SIA Unit 3 Focus on Assignment Process
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	Activity 6
	Compare and Contrast Webb's Depth of Knowledge (DOK) with Bloom's Taxonomy

Instructions:
At the face-to-face session, you will be analyzing student assignments and determining either the level of the Bloom's Taxonomy or Webb's Depth of Knowledge that it best fits. This exercise will give you an opportunity to compare and contrast the two tools prior to the F2F.

1. Review Bloom's and the DOK
· Tools to Review Bloom's
· Bloom’s Taxonomy
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· Bloom’s Taxonomy Wheel
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· Blooms Taxonomy Chart
· Online Electronic Version of Bloom's Taxonomy
· Tools to Review DOK
· DOK Wheel
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· Webb’s Depth of Knowledge Guide
· DOK Question Stems
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2. Download the Compare and Contrast Graphic Organizer
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3. Complete the graphic organizer comparing the two tools and save it to your desktop.

4. Upload the graphic organizer to the drop box
After completing the Compare and Contrast Graphic Organizer for Bloom's and the DOK, upload it here.
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	What Do You Teach?

	For the face-to-face activities, we would like to know what subjects you teach. 
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	What to Bring to the Face-to-Face Session
	1.    Download or bring a hard copy of the following standards:
· College and Career Readiness Standards for Adult Education, Sections 4 and 5.
· CCSS flipcharts– optional
2.    A typical assignment as initially provided to your students (either ELA or Math)
· Bring 4 sets- one copy for each person in your group.
3.    Examples of the above assignment as completed by 4-6 students
· Bring 4 sets- one copy for each person in your group. 
 
Highly recommended to bring to the Face-to-Face:
1.    A computer device to complete the activities and upload them onto ANGEL. If you bring a tablet type device be sure to have an app to read and edit MS WORD docs. You will be working in groups but not necessarily with your program.

	Additional Resources
	KYAE Common Core Standards for English Language Arts







	Face-to-Face Session

	Timeframe: 14 hours

	

	Facilitator Materials

	”What is a Critical Friend’s Group?” think aloud



	Participant Materials

	
· MPR Associates & Susan Pimentel, Inc. (2009). Standards-in-Action: Innovations for Standards-Based Education.  U.S. Department of Education: Office for Vocational and Adult Education

· College and Career Readiness Standards – English Language Arts

· College and Career Readiness Standards – Mathematics

· 2014 GED® Testing Service Assessment Guide for Educators

Handouts for the Face-to-Face Session
HO #01 – KYAE PD SIA Unit 3B – Course Map
HO #02 – Five-Step Process
HO #03 – Feedback Checklist
HO #04 – Overview of Critical Friends Group
HO #05 – Focus on Assignments Process Guide
HO #0 6 – Focus on Assignments Templates
HO #07 – Template for New and Improved Assignment
HO #08 – ELA Assignment Example
HO #09 – Math Assignment Example
HO#10 – Reasoning Through Language Arts Test Exemplars
HO #11 – Mathematics Test Exemplars
HO#12 – GED Guidelines
HO#13 – Reporting Category Description for Content Areas
HO #14 – SIA Observation Tool



Other 
· Flipchart paper
· Markers
· Highlighters
· Post-Its
· Notecards
· Traffic Light Poster


Unit 3B
Agenda

	Section

	Timeframe

	Online


	Introductory Activities
	3 hours

	Face-to-Face


	Day One
	7 hours


	Circle Sharing – Debrief Unit 3A – Formative Assessment
	.5 hours


	Overview/Introduction 

	.5 hours

	Café on Prior Experiences with Student Assignments

	.5 hours

	Review of the Focus on Assignments Process

	.5 hours

	Critical Friends 
	.5 hours


	Lunch

	.5 hours

	Critical Friends, Focus on Assignments Process - Modeling
	1 hour


	Critical Friends, Focus on Assignments Process – Guided Practice

	1.5 hours

	Closure
	.5 hours


	

	Day Two

	7 hours

	Debrief of Day One - Reflection Activity

	.5

	Implementing the Critical Friends, Focus on Assignments Process

	2.5 hour

	Lunch Break
	1 hour


	2014 GED® Assessment Targets and Exemplars

	1.5 hour

	SIA Process Reflection
	1.5 hours


	Closure
	.5 hours




	Day One

	Timeframe: 7 hours

	

	Circle Sharing – Debrief 3A – Formative Assessment 

	Timeframe: .5 hours
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	[image: ]Display Slide #1- Welcome to SIA Unit 3B: Focusing on Assignments
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	HO #01 – Unit 3B Course Map
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	The purpose of this activity is to share checking for understanding activities that instructors have implemented since Unit 3A and set the stage for Unit 3B.
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	· Instruct participants to form a circle.
· Instruct participants to describe at least one checking for understanding activity they have implemented (new or continued) since the Unit 3A, how they implemented it, and the results.
· Explain that we will be examining student assignments, which is one way to check for understanding in a lesson.
· Discuss where we have been and where we are going (Goals, Targets and Activities for Unit 3B) connecting 3A to 3B.
· Refer to HO #01 – Unit 3B Course Map 
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	Café  

	Timeframe: .5 hours
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	[image: ]Display Slide #2- Reflection via Café Discussion
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One piece of flip chart paper per table or group. 
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	The purpose is to share reflections from the Online Introductory Blog Activity #1.
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	As a group depict graphically or narratively, the answers to the following on a piece of flipchart paper and post.
· Define what is an assignment?
· Why do assignments matter?
· How might assignments motivate students to engage in your curriculum and show evidence of learning?
· Post on wall. Each group shares. 
· Debrief key points creating a bridge into the background and purpose of the Focus on Assignments process.
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	Each group or table will share results with the entire group.





	Review of Unit #3 Focus on Assignments

	Timeframe: .5 hours
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	Display Slide #3- Focusing on Assignments in 5 Steps
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	· Envelope with a leaf for each of the 5 steps of the Focus on Assignments process
· A description of the 5 steps on card stock
· HO #2: The Five Step Process
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	The purpose is to review the 5-step, Focus on Assignments process   
· Each table will match a leaf that has one of the steps of the process to the description of that step.  
· After the groups are finished, handout a copy of HO #02 - SIA Unit 3-13 through Unit 3-15 and ask participants to compare their piece to the process on the handout and correct mistakes.
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	Critical Friends 

	Timeframe: 1 hour
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	Display Slide #4- Critical Friends Group Discussion
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	The purpose of this activity is to debrief the Introductory Online Activity #3 –What is a Critical Friends group?

Ask participants to share with their group how they have or may participate in a Critical Friend’s type group.

Instruct them to come up with examples and non-examples of a Critical Friends group.
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	Ask groups to share. As they share, flip chart characterstics of a Critical Friends group that they have identified from their examples and non-examples.
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	Critical Friends groups provide the time and structure to promote professional growth linked to student learning. You will use cooperative Critical Friends workgroups to improve standards-based assignments. Critical in this case means important or essential. Your Friends are the colleagues in your team who will help you improve student learning in a supportive environment. Your Critical Friends are advocates for your students’ success. You will work together to “fine tune” assignments. 

This approach is based on dialogue and reflection—which we will record in the discussion forum. Each of you will have the opportunity to present an assignment you have given and the resulting student work. Group members will provide feedback to each instructor. The goal in this peer review is to strengthen the relevance and alignment of assignments with standards.

The purpose and key points of a Critical Friends group:
· It is a model to engage regular conversations to discover solutions to target student needs.
· We are going to use this process to examine current student assignments and make suggestions on how to improve them to better meet the demands of the standards.
· Process
· Instructor seeking guidance poses a question or presents a challenge. In Unit 3B –the instructor will present an assignment and the student work. 
· The other group members pose questions and provide feedback. 
· A few of the principles include:
· Examine teaching and learning (student assignments).
· Use data to inform the process (student work on assignments).
· Share work so that peers can learn from one another.
· Recognize strengths and expertise.


	[image: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\GQE4CMB2\MC900290928[1].WMF]
	Display Slide #5- Critical Friends Roles and Responsibilities
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	We will be applying the Critical Friends model to the Focus on Assignments Process. We will be dividing into groups of 4 or 5. Each instructor will take turns sharing their assignment and then listen to feedback from the group. The group will then determine how to ratchet up the assignments. You will identify changes on a template. 

In order to stay on task and adhere to the guidelines, each member will have a role to play. You will assign the roles displayed on the slide to each member of the group.

Review the role that each member will play.
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	HO #03 – Feedback Checklist
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	Explain that this checklist will be used to assess participation through out the process. After each assignment is reviewed, each group member will assess themselves as individuals and the group will assess themselves as a group.
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	· Instruct each person to individually review the handout and identify their strengths and needs in regards to the items on the checklist. 
· Explain that they will be reviewing an assignment from each member of their group, excluding program. directors. 
· Instruct them to identify one or two things they will need to keep in mind as they go through the process.  
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	Display Slide #7- Focus on Assignments: 5 Steps
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	As we go through the process, we will need to establish ground rules based on the characteristics of a Critical Friends group. As we review the steps, lets think about the guidelines that we would like everyone to follow to assure that we respect opinions and have an effective session.
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	Display Slide #8- Develop ground rules for group interaction
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	HO #04 - Overview of Critical Friends Groups Unit 3-31 through Unit 3-32 - Appendix E
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	Based on the Critical Friends model, each group will develop ground rules for group interaction for their particular group. Considering the steps of the process, identify the rules that you would like your group to follow to have an experience where everyone is heard and respected.

· Instruct each group to develop ground rules they will want to follow during the Focus on Assignments process.
· They may refer to HO #04 - Overview of Critical Friends Groups Unit 3-31 through Unit 3-32 - Appendix E
· Each group hey will write their ground rules on flipchart paper.
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	Each group will share with the larger group. As other groups share, each group may revise their rules. 
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	Critical Friends, Focus on Assignments Process
Modeling 


	Timeframe: 1 hour
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Next, we are going to model for you the Focus on Assignments Process using a Critical Friends group with an ELA Assignment. After you observe the model, you will have an opportunity to engage in a guided practice session with a Mathematics assignment.
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	Handout #05- Focus on Assignments Process Guide
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	As we discussed earlier this morning, Critical Friends groups provide the time and structure to promote professional growth linked to student learning. You will use cooperative Critical Friends workgroups to improve standards-based assignments. Critical in this case means important or essential. Your Friends are the colleagues in your team who will help you improve student learning in a supportive environment. Your Critical Friends are advocates for your students’ success. You will work together to “fine tune” assignments. 

This approach is based on dialogue and reflection—which we will record in the discussion forum. Each of you will have the opportunity to present an assignment you have given and the resulting student work. Group members will provide feedback to each instructor. The goal in this peer review is to strengthen the relevance and alignment of assignments with standards.

Refer to HO #05 – Focus on Assignments Process Guide

This guide outlines the process. You may use this as a tool when engaging in the process.

The five-step method will challenge you “to inject more rigor and relevance into assignments.” The Critical Friends group: 
1. Examines the purpose of the assignment: What are the students expected to learn from it?
2. Analyzes the demands of the assignment: What skills and knowledge must students exhibit to complete this assignment successfully?
3. Compares standards of best fit to the assignment’s demands: How rigorously aligned is the assignment with one or more grade-level standards?
4. Diagnoses student work to determine what it suggests about how the assignment might be re-envisioned: What does the student work reveal about the kind and level of skills and knowledge students have learned and still need to learn?
5. Redesigns the assignment and plans new instructional strategies to match: How can the assignment be upgraded to add greater rigor and encourage higher achievement from students?”

Give participants a few moments to read the guide and the role that each member of the Critical Friends Group will play during the process.
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	Facilitator

Critical Friends Group Process Think Aloud - 5 copies

Choose participants to read the roles of the think aloud
· Narrator, Presenting Instructor, Team Member #1, Team Member #2, and Team Member #3

Participants

Handout #08 – ELA – antonyms and Synonyms
· Includes the assignment and 4 copies of student examples of the assignment completed with the student’s names removed.
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	Explain to participants that they will be observing a role-play of a critical friends group participating in the Focus on Assignments process with an ELA assignment.

Refer to HO #08 – ELA Assignment Example (Antonyms and Synonyms)

Explain to participants that as they observe the process, they will be reviewing an assignment and then 4-6 copies of student work. This example contains one assignment and 4 copies of student work completing the assignment.

Provide participants a few minutes to become familiar with the assignment. 

Model the Critical Friends group Think Aloud. 
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	Critical Friends, Focus on Assignments Process
Guided Practice

	Timeframe: 1.5 hours
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· Either the CCSS or the College and Career Readiness standards for adult education.
· Various Bloom’s and DOK tools - one set for each table
· Handout #03 – Feedback Checklist 
· Handout #05- Focus on Assignments Process Guide
· Handout #06 – Focus on Assignments Templates
· Handout #07 – New and Improved Assignment Template
· Handout #09 – Mathematics – Geometry
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	Display Slide #9- Focus on Assignments Process Materials
[image: ]
















	[image: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\ZIG3V1NS\MC900441367[1].PNG]
	You will participate in a guided practice of the Critical Friends/Focus on Assignments process using the Focus on Assignments templates and tools. We will practice using a mathematics student example.

Refer participants to HO #03 “Feedback Checklist” - SIA Guide Unit 3 - 23 Appendix A. Explain that after each assignment is reviewed, each group will evaluate how they followed the Critical Friends process and if they would like to make changes on behavior and conduct when the next assignment is reviewed.

Next, refer participants to HO #05 - Focus on Assignments Process Guide. Explain to participants that they may use this guide to guide them through the process.








[image: ][image: ]
[image: ][image: ]

	[image: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\ZIG3V1NS\MC900441367[1].PNG]
	Next, refer participants to HO #06 - Focus on Assignments Templates and HO #07 - New and Improved Assignment Template. Explain that there is a template for each step of the process that you may use to guide you through the process. We will refer to these as we step through the guided practice.
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	Display Slide #10- The Focus on Assignments Process

[image: ]















	[image: Description: Description: Description: Description: Description: uzzle icon][image: Description: C:\Documents and Settings\Dawn Hanzel.CCLD-31A589C282\Local Settings\Temporary Internet Files\Content.IE5\ZIG3V1NS\MC900441367[1].PNG]
	Refer participants to HO #08 - Mathematics - Geometry

Explain that you will serve as facilitator for the process and the instructor of the student assignment. You will guide the class as a whole through the process. Explain at each step of the process, each table will discuss as a group and complete template at each step of the process.

· Begin facilitating the process.
· Following each step, ask a few participants to share their results.
· After the process is complete, instruct participants to complete HO#3 – Critical Friends Feedback Form and discuss results and determine strengths and what they may do differently next time.

Participants may refer to the Bloom’s or DOK tools for Step Three and refer to the College and Career Readiness Standards for Step Four.

Step #1 - Determine assignment’s purpose: Students will demonstrate they can use a formula to calculate the Area, Base, and Height of a Triangle. 

Step #2 - Unpacked Assignment : Purpose to allow student to demonstrate
 “ I can calculate the Area of a Triangle” 
 “ I can calculate base and height of a Triangle”
“Student should be able to calculate using formula A=1/2bh”
Bloom’s: Application: Apply, calculate, complete, show, solve, modify, etc

Step #3 -Compare standards of best fit to assignment’s demands CCSS.Math.Content.6.G.A.1 Find the area of right triangles, other triangles, special quadrilaterals, and polygons by composing into rectangles or decomposing into triangles and other shapes; apply these techniques in the context of solving real-world and mathematical problems.

CCR: Solve real-world and mathematical problems involving area, surface area, and volume. 
Find the area of right triangles, other triangles, special quadrilaterals, and polygons by composing into 
rectangles or decomposing into triangles and other shapes; apply these techniques in the context of 
solving real-world and mathematical problems. (6.G.1) 
Step # 4 Diagnose student work:Did the student show master of the skill? If not where are problems demonstrated?
Step # 5 Ratchet-up and redesign the assignment.
●	Build in a  review of using the formula for area of a triangle by chunking the process step by step. 
●	CCSS.Math.Content.5.OA.A.1 Use parentheses, brackets, or braces in numerical expressions, and evaluate expressions with these symbols.
●	CCSS.Math.Content.5.NF.B.4 Apply and extend previous understandings of multiplication to multiply a fraction or whole number by a fractio
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	Ask participants to reflect on what worked and what did not throughout the process. Allow for questions. Clarify any misunderstandings. 
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	Closure
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	Display Slide #11- Stop Light Reflection Activity
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	· Traffic light poster
· Post –Its (green, red, and yellow)
· One for each participant
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	Instruct participants to write on a Post-It with the corresponding color:
· Green - one thing you will be able to do well as Critical Friend and/or implementing the Focus on Assignments process
· Yellow - An area you may need more assistance
· Red - Question or concern

Place the Post-It on the traffic light circle that corresponds with the color of the Post-It.

Instruct participants to follow the instructions on the slide.




	Day Two

	Timeframe: 7 hours



	Debrief of the Day One Reflection Activity


	Timeframe: 2 hours
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	Comments from participants from the reflection activity from Day One.
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	Explain the agenda for the day. Explain that they will be implementing the Focus on Assignments process with their group.

Review the reflections from the comments on Day One. Highlight statements regarding what was learned and would be implemented throughout the process. Address questions and concerns.



	Implementing the Critical Friends, Focus on Assignments Process


	Timeframe: 2 hours
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	· Either the CCSS or the College and Career Readiness standards for adult education.
· Various Bloom’s and DOK tools - one set for each table
· Each participant is to have a student assignment they brought from their center
· HO #03 “Feedback Checklist” - SIA Guide Unit 3 - 23 Appendix A 
· HO #05 - Focus on Assignments Process Guide
· Explain to participants that they may use this guide to guide them through the process.
· HO #06 - Focus on Assignments Templates (1 set for each assignment)
· HO #07 - New and Improved Assignment Template
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	Provide the following instructions to participants. 

Each member of the group is to have a student assignment. Each group will complete the Focus on Assignments process for each assignment in their group.
1. Each instructor in the group will take turns presenting their assignment and the group will work through the process with each assignment using the HO #05 - Focus on Assignments Process Guide
2. Each member will complete the templates for each assignment as the group works through the process. HO #06 - Focus on Assignments Templates (1 set for each assignment)
3. The group will complete HO #07 - New and Improved Assignment Template
4. Appendix C for each assignment and the designated recorder will upload it ANGEL
5. Each group individually completes HO #03 “Feedback Checklist” - SIA Guide Unit 3 - 23 Appendix A and the “How are We Doing?” survey on the back.
6. Reflect as a small group on side 2 of HO #03 “Feedback Checklist” - SIA Guide Unit 3 - 23 Appendix A - “How Well Are We Doing?”
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	· Flip chart paper - (Option #1 - 3 charts – divided into two columns or Option #2 – 5 charts)
· Markers or sticky notes (6 sticky notes per participant)
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	Instruct participants to reflect on the process by answering following questions:

Option #1

Individually answer the following questions on a sticky note and place on chart paper.

One item for each question below…

Flipchart #1 (two columns)
· What is one strength I have as a Critical Friend?
· What is one thing I can focus on to be a more effective Critical Friend?
Flipchart #2 (two columns)
· What worked and didn’t work in collaborating with my peers?
· In what ways may I adapt the Focus on Assignments process to my program and/or teaching practice?
Flipchart #3 (two columns)
· What did I learn about my teaching practice?
· What strategies may I apply?

Option #2 

Post a flip chart sheet of paper for each of the following questions. 
· What worked well collaborating?
· What are some areas of improvement?
· What am I thinking now about my classroom and teaching?
· What am I learning about my teaching my teaching practice today?
· What strategies can I transfer to my workplace and classroom?
· Individually answer the following questions.
· Write one answer for each question on a sticky note and post on the corresponding flip chart.
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	After everyone has completed the activity, read random responses. 




	2014 GED® Test Targets and Exemplars
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	· Electronic device for each table or group of participants

· Access the following 2014 GED® website:
http://www.gedtestingservice.com/educators/freepracticetest?utm_source=iContact&utm_medium=email&utm_campaign=Non%20TT&utm_content=2014+Countdown

Print off the test exemplars, the 2014 GED® Test Companion Guides, and the Assessment Guide for Educators

· HO #10 - Reasoning Through English Language Arts Test Exemplars (Reference Participant Handout Packet)
· HO #11 - Mathematics Test Exemplars (Reference Participant Handout Packet)
· HO #12 - GED Test Companion Guides (Reference Participant Handout Packet)
· HO #13 - 2014 GED® Assessment Guide for Educators: GED Test Reporting Categories Descriptions for Content Areas, Chapter 2 pp. 2.23-2.26 and Chapter 3 3.14 – 3.31 (Reference Participant Handout Packet)
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	For the next exercise, we are going to examine the 2014 GED® test exemplars, identify their link to the standards and develop student assignments that may assist students in answering the assessment questions.

 Option #1

Access the 2014 GED® website and explain the relationship among the 2014 GED® test exemplars, reporting category descriptions for the content areas, and the standards. 
1.	Show the test exemplars on website.
2.	Review the Test Companion Guide - HO #12 and the Reporting Categories - HO #13 and show the link between the test exemplars and the standards.

Option #2

1. Review HO #13 and discuss the standards that are covered in the ELA and Mathematics parts of the 2014 GED® test. Briefly show that there are ELA and Math standards that are connected to the Science and Social Studies test exemplars.
2. Show the link between the test exemplars and test companions.
3. Give example an example of a student assignment that may be given to help students answer an ELA or Math test exemplar question.
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	Instruct participants to:
· Brainstorm assignments that will assist students in reaching the standards and prepare them to respond to exemplars of the GED® 2014 test questions.
· Identify the standards and GED®  reporting category and skill, which may be used a lesson plan, learning target for the assignment.


	[image: Description: Description: Description: Description: Key icon]

	Ask participants to share:
· one assignment they created, 
· the skill the student will be developing by completing the assignment, and 
· the related standard. 



	
SIA Process Reflection 
(SIA Wrap Up Activity)
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	HO #14 - SIA Unit 4 – Appendix A: SIA Observation Tool
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	Display Slide #16 - SIA Process Reflection – Five Effective Teaching and Learning Practices
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	To wrap up SIA Unit 3, we are going to reflect on the SIA Innovations presented in Units 1-3 and discuss the upcoming and final innovation, Unit 4 – Observing Standards in Action. In Unit 2, we were introduced to the Five Effective Teaching and Learning Practices:  
1.	Curriculum content of the lessons is aligned to the demands of standards.
2.	Cognitive level of learning activities is aligned to the demands of the standards.
3.	Standards are translated into lesson content relevant to adult students.
4.	Standards are addressed by a coherent progression of learning.
5.	Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.

These five practices are the foundation for the fourth innovation: Observing Standards-in-Action. 
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	Next, we are going to give you an opportunity to review a tool to be used to observe standards in action. The purpose of the tool is to identify indicators of the Effective Teaching and Learning Practices and to identify evidence of that practice being implemented in the classroom.

In this next exercise, you will examine the each practice and the indicators for that practice, and determine how you currently demonstrate this practice in the classroom.
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	1. Assign each group one of the five practices. 
2. Instruct each group to brainstorm to identify how they would demonstrate evidence of that particular practice in their classroom.  
3. Instruct each group to record their ideas on flip chart paper and post on the wall.
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	Working through SIA Innovations 1-3, you’ve learned several processes that support standards-based classroom instruction:  
•         Unpack the Components of Standards
•         Build Sample Activities
•         Align Resources to Standards
•         Identify Lead Standards
•         Design Coherent Units
•         Conduct Lesson Studies
•         Focus on Assignments

Review the gist of each process.
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	Assign each group of participants one of the practices. Ask participants to determine which SIA processes would assist them in fulfilling the practice they have been assigned and describe how.
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	Review how the SIA processes are connected to each of the teaching and learning practices.
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	In the spring, program directors will be attending the final SIA Innovation, Observing the Standards We Teach. They will work with their teaching staff to determine which of the practices are being applied in the classroom and which need further development. As a team with staff, they will determine professional development needs. The purpose is not to evaluate individual instructors but program instruction as a whole and determine program needs. 
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	· Index cards (one per participant)
· HO #14 - SIA Unit 4 – Appendix A: SIA Observation Tool
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	Ask each participant to access HO #14 – SIA Unit 4 – Appendix A: SIA Observation Tool. Determine which of the five practices they want to focus on to improve their own standards-based instruction and mark it with an “S.” Ask them to determine which one they may want to focus on in future instruction and mark it with and “F.” Also ask them to take an index card from the supply bag and write down the identified practice on the card that will be turned in as an exit slip.
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	Assessment of Knowledge Gained
Inform participants that they will need to complete this survey to assess knowledge gained from implementing Unit 3B.
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KYAE CCR Standards page Scavenger Hunt:
http:/lkyae ky.govieducators/cer.htm
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DOK Question Stems

DOK 1 DOK 2
 Gan you recal 7 + Can you explain how ___affected g
« When did ___happen? « How would you apply what you learned to
“Whowas 7 develop
« How can you recognize___7 « How would you compare ____7 Contrast__?
~Whatis___?7 « How would you classify,
« How can you find the meaning of___? « How are, alike? Different?
« Can you recall__» « How would you dlassify the type of___?
« Can you select___7 « What can you say about____7
« How would you write___? « How would you summarize___?
« What might you include on a list about__? |« How would you summarize___?

« Who discovered___7
« What is the formula for_
« Can you identify__7

« How would you describe___?

* What steps are needed to edit___7
« When would you use an outine to ___
« How would you estimate___?

« How could you organize___?

« What would you use to dlassify___

« What do you notice about 7

DOK 3 DOK 4
“Howis __relstedto___7 < Wirite 3 thesis, drawing condlusions from
« What conclusions can you draw 2 multiple sources.
« How would you adapt___to create 3, « Design and conduct an experiment. Gather
different. 2 information to develop alternative explanations.
« How would you test___7 for the results of an experiment.
« Can you predict the outcome if___? * Write a research paper on a topic.

« What is the best answer? Why?
« What conclusion can be drawn from these
three texts?

* What is your interpretation of this text?
Support your rationale.

« How would you describe the sequence of __?
« What facts would you select to support___7
« Can you elaborate on the reason.

« What would happen if___?

« Can you formulate a theory for.

« How would you test__7

« Can you elaborate on the reason 2

« Apply information from one text to another
text to develop a persuasive argument.

« What information can you gather to support
your idea about 2
* DOK 4 would most likely be the writing of a
research paper or applying information from
one text to another text to develop a
persuasive argument.

* DOK 4 requires time for extended thinking.
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Reflection via Café Discussion

“ Students can do no better than
the assignments they are given.”

Asa table group, draw and write your answers to the following
questions on a piece of flipchart paper and post.

Define “what is an assignment?”

Why do assignments matter?

How may assignments motivate students to
eengage in your curriculum and show
evidence of learning?

Criteria for an assignment?
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Focusing on Assignments
5 Steps

Find the envelope marked “5 Steps” and the blue
card stock with the definitions

Each person picks a leaf from envelope until all
leaves are chosen

Match the step on the leaf to the correct
definition on the card stock

How will these steps make a difference to you
and your colleagues?
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Handout 02

KYAE PD Standards-n-Acton Unit 3 Fall 2013
S Unit 38

The five-step process

\nalyze the Compare Diagnose
Infroduce nands standards student

and ofthe
determine assignment
the purpo without assignment's
of the consulting demands
ignment. \the standards

ork

STEP 1: Introduce and determine the purpose of

3. Ask the presenting instructor to take one minute to
describe the assignment (not what was taught). If
the instructor has to do more to explain the
assignment to the team, chances are its purposes—
or instructions—are not clear enough,

b._After briefly introducing the assignment, open the
discussion to the other instructors in the group.
Remind the presenting instructor to become a
listener for the remainder of this step, to allow
others to share their thoughts on the purpose of
the assignment.

c. Remind team members to take the assignment at
face value. They should not ascribe to it purposes
that are not readily evident.
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Critical Friends Group
Discussion

Share with your group how you have or If you
have not, may participate in a Critical Friends
type of group.

Give an example and non-example of what may
take place in a Critical Friends Group.
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Critical Friends Roles and
Responsibilities

Facilitator- Make sure all members participate and
lead group discussion

Recorder- All persons record but this person makes
sure it is posted on Angel

Timekeeper/Materials Manager- keeps time if
appropriate and makes sure all members have the
handouts or other materials
‘Wingman- Makes sure group
adheres to ground rules
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Feedback Checklist

Individually review the HO #3

Considering the items on the list,
Identify one or two strengths

Identify one o two things that may be a
challenge for you
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KYAE PD Standards-in-Action Unit 3 Fall 2013 Handout #03
SIA UNIT 3B

How Well Are We Doing?

Fill out this survey individually to characterize how well your team is implementing—and
succeeding with—the Focus on Assignments method. Be prepared to discuss your answers
about how the team might improve its functioning.

Application of the Protocol
Team members applied the protocol to the discussion surrounding an assignment.

Occasionally. Sometimes. Often Consistently

Quality of Feedback

Team provided honest feedback on the target assignment, as well as detailed and
meaningful plans for instructional improvement.

Occasionally. Sometimes. Often Consistently

Relevance and Rigor of Re-envisioned Assignments

Re-envisioned assignment is closely aligned to the standards and their relevance and rigor
are strengthened.

Occasionally. Somewhat. Meets Exceeds

Adapted from: Standards-in- Action: Innavations for Standards-Based Education. (Noverber 2009). Produced by US.
Department of Education Offce of Adult and Vocational Education, MPR Assocites,Tnc, and Susan Pmentel, Tc., Unit 3—30.

2
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Handout #03

Feedback Checklist for Team Members

Statement

will

Did

Think about how T would feel receiving the comments I give before offering them.

Provide feedback on the strengths and accomplishments of the assignment, as well
as its weaknesses.

Regard the review as a time to be helpful to my colleague, not to display my own
brilliance and expertise.

Focus on the assignment, rather than on making judgments about my colleague as a
person or a professional.

Demonstrate support for my colleague when providing feedback by using
nonjudgmental language and a supportive tone of voice and body language.

Avoid overloading my colleague with feedback.

Encourage my colleague to let me know when it is difficult to hear my feedback.

Try to be as specific as possible, suggesting strategies, resources, etc., to improve
the assignment.

Leave my colleague feeling helped, motivated, and inspired.

Feedback Checklist for Presenting Instructor

Statement

will

Did

Stay open and receptive to the comments and reflections from my colleagues.

Avoid becoming defensive.

Demonstrate support for my colleagues when they are providing feedback by using
nonjudgmental language and a supportive tone of voice and body language.

Focus on improving the assignment, rather than viewing suggestions as criticism of
my professional skills.

Participate actively in re-envisioning a stronger and more aligned assignment.

“Adapted from Westberg, 1_and Fillird, 1_(1994) Teaching Creatively with Video: Fostering Refloction, Communication,

‘and other Clinical Skils. New York: Springer Publihing.
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SIA Unit3B
Focus on Assignments: 5 Steps

STEP 1: Determine assignment’s purpose

STEP 2: Analyze demands of the assignment
(without looking at the standards)

STEP 3: Compare standards of best fit to
assignments demands

STEP 4: Diagnose student work

STEP 5: Ratchet-up and redesign the
assignment /f
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Develop ground rules for
group interaction

What practices do you want your group to
implement to assure a successful Focus on
Assignments process?
Each table

Write ground rules on a flip chart

Copy rules on lined paperin the box
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Critical Friends listen and ask incisive questions
that encourage presenting instructors (those
seeking guidance) to define and articulate the
rationale and intended outcomes of their work.

This refining technique has been called a “tuning
process,” in which instructors adjust assignments

to promote optimal learning gains for their
students, much as musicians tune their
instruments to achieve optimal sound quality.

Process

The Annenberg Institute used adult learning
theory as the basis for the Critical Friends
process, especially the principle that adults can

engage successfully in autonomous, self-directed

group learning. To promote such learning:
® The instructor seeking guidance poses a

question or presents a challenge to the group
and describes desired outcomes to guide the

group’s work.
® The other instructors in the group raise

questions and provide feedback, encouraging

all members to gain new perspectives on
their instructional practice.

Principles

®  Examine teaching and student learning.
® Use data to inform the process.

@ Share work so that colleagues can learn from

one another.

Handout #04.

Commit time and energy to the group
process.

Be honest, reflective, and open to input from
group members.

Develop trust in, and respect and personal
regard for, fellow group members.
Recognize the competence and expertise
that each group member brings to the
process.

Honor the norms established by the group.

Structural Features for Success

Groups are small (4-6 members) to permit
open discussion and foster participation by
all members.

Meetings are facilitated.

Meetings are held regularly (at least once
monthly, scheduled in advance) and for a
substantial duration to maintain momentum
and address pressing needs.

Space is designated for the group meetings
in a place convenient for instructors.

g Questions for All Group Members

What am T thinking now about my classroom
and my teaching? What do T want to do to
improve both?

What am I learning about my teaching
practice today?

What strategies will T try in my classroom?

Adapted from- Standards-in- Action: Innovations for Standards-Based Education. (November 2009). Produced by US.
Department of Education Office of Adult and Vocational Education, MPR Associates, Inc, and Susan Pimentel, Inc., Unit 3—31

through Unit 3—32.
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Handout #04.

Overview of Critical Friends Groups

Introduction

The SIA Focus on Assignments process subjects
everyday assignments currently in use to peer
review and reflection, with the goal of
strengthening their relevance and alignment with
content standards. Using this method,
instructors engage in planned, thoughtful
conversations about standards-based education
and professional learning. SIA group members
begin by setting guidelines for having a collegial
conversation and discussing what it means to be
a Critical Friend. The following is additional
information about being a Critical Friend in a
professional learning community.

Background

Critical Friends groups are the product of a
simple idea: providing deliberate time and
structures to promote adult professional
growth that is directly linked to student
learning (Cromwell 2006).

The Critical Friends learning community model is
a professional development approach based on
dialogue and reflection. Developed in 1994 by
the Annenberg Institute for School Reform at
Brown University, its principles are rooted in K-
12 school reform, but they apply to all levels of
education. This model examines both curriculum
and outcomes reflected in student work to
improve classroom instruction. Using a set of
quiding and thought-provoking questions, group
members provide tailored feedback to an
individual instructor seeking assistance.

Definition of Critical Friends

Some practitioners have expressed concern that
the “critical” in Critical Friends will lead to the
disparagement of colleagues’ work. In this
context, however, “critical” connotes
“important,” “essential,” or “urgent.” In other
words, instructors participating in this process
are meant to provide crucial assistance to their
colleagues. Through critique and analysis, they
collectively develop strategies to improve
student learning. Costa and Kallick describe a
critical friend as “a trusted person who asks
provocative questions, provides data to be
examined through another lens, offers critiques
of a person’s work as a friend....takes the time to
fully understand the context of the work
presented and the outcomes that the person or
group is working toward [and who] is an
advocate for the success of that work” (1993, p.
50).

Purpose

Using structured discussions, this model is a
collaborative approach to professional
development for practitioners. Rather than
attend one-day workshops focused on general
classroom issues, instructors using the Critical
Friends model engage in regularly scheduled
group conversations to discover solutions directly
targeted to their students’ needs. The collegial
exchange of ideas is designed to expand
participants’ knowledge. Through honest, open
reflection on their own practices, instructors are
encouraged to be innovative and to improve the
quality of their teaching.
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Focus on Assignments Process

Handout #05

Guide

Step Title Process Tips & Reminders
| |Determine |a. Instructor describes in one minute what was assigned. | Team should:
Assignment’s « take assignment at face value
Purpose b. Team discusses thoughts on the purpose of the
assignment by answering: Presenting instructor should:
 What were students expected to learn from this « Resist explaining what was taught, why,
2 minutes assignment? lesson goals, how students did, etc.
« Why might the instructor given this assignment? «  Listen as colleagues determine purposes of
the assignment
> | Analyze s team: Do not consult the standards
Demands of |> Determine the skills and concepts of the assignment and
Assignment cognitive level of thinking by unpacking the assignment. Do not imbue assignment with
skills/knowledge not readily apparent
+ What skills and knowledge do students need to
5-10 complete this assignment successfully? « Resist temptation to refine or revise the
minutes + Where on Bloom’s or another learning taxonomy assignment at this point
— does the assignment fall?
Instructor
observes
3 | Compare Work individually and then as a team to: " Give each person time to individually
Standards of | - Identify the standards addressed by the assignment (no identify standards of best fit before
Bost Fit t more than four standards). discussing as a group.
stFitto « Is the assignment aligned with one or more
Assignment’s appropriate level standards? « Avoid force-fitting an assignment to a
Demands standard.
b. Unpack the selected standard(s).
30 minutes « If assignment is a better fit for a standard
SRR e compare the demands in the standards against that is “below level” note gap in rigor
demands in the “unpacked” assignment and note any between that standard and “on level”
Instructor gaps. standard
observes *  How rigorously aligned is the assignment with one or

more level-appropriate standards?
« Is it more closely aligned to lower-level standards?

* If assignment doesn't fit any standard, skip
to STEP 5 and redesign to assign with one
or more standards
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Handout #05

SiA unit 38
Step Title Process Tips & Reminders
4 | Diagnose Work individually to diagnose the student work: Circulate student work samples to all team
Student a. What does the student work tell us about the kind | members
Work and level of skills and knowledge students have Record your observations on the notes and
Observations form
learned and still need to learn? e and o reflocti X
30 minutes b. Did the assignment give students the opportunity to | A5 3 €2 share and reconcile reflections on:
* What students show they know and are
exhibit what the standards demand? ot st
. What are the most frequent and fundamental
Instructor problems students seem to be having (if any)? + Quality of student work
participates d. What do student patterns indicate for additional Pattems of student errors
instruction or re-envisioning the assignment? * Appropriate high expectations
e. If students did well, how might it be re-envisioned to | Make final determination on the assignment.
challenge students? +If not well aligned to standards, move to
STEP 5 to redesign
Work as a team: + If well aligned and students performed
f. Compare and reconcile individual reflections about well, move to STEP 5 to redesign a more
the student work challenging assignment
Analyze what the students know and don't know and why | 1 well aligned, but students did not perform well,
students struggled, if they did. move to STEP'S to discuss re-teaching strategies.
5 | Ratchet-up | Reviewing the Notes and Observations form, decide Have fun and get creative!
the What o kesp, delete and/or add to the assignment so
N that
Assignment « More closely aligns with the standards
+ Is pitched to the highest cognitive demand
+  Includes the most challenging concepts
+ Is even more worthwhile for students
+ Promotes active problem solving, exploration,
critical thinking
. Decide what to keep, delete, or add to the assignment
Redesign the s0 that it more closely aligns to the standard(s):
Assignment + Use the content of standards more than the
specifics of the original assignment to guide the
i redesign.
20 minutes + If only one standard matches the original
assignment, consider adding other to enrich the
Instructor 2esignment,
participates + Reconfigure the assignment to address student

errors and misconceptions.
* If no improvements or suggestions resulted,
challenge team to reconsider.
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WORKS! s Identlifylng Synonyms and Antonyms

PROCEDURE:  Usingthe sports page rom elther the Saturday. Sunday, or Monday news aper,
1dentily synonyms anid antonymms for the words win' and "lose". Then complete
the followiag

1. Give the defintion of
SYNOwYM

ANTONYM

2, List five synonyms from the sports section for “win® or "lose". Wrlte the complete sentence

or headIe s you lound It the newspaper end et the synonym in each senlence.

3. List five antonyms from the sports section used to describe a team or aihlete. Write the

camplete sentence or headline 85 you found it n the newspaper and clrcle the antonym in
each sentence.
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+»» Either the CCSS or CCRS

“» HO #05- Focus on Assignments Process Guide
“» HO #06- Focus on Assignments Templates

“» HO #07- New and Improved Assignment
Template

“» HO #08- Mathematics Geometry Assignment

» Table needs one set--Various Bloom’s Taxonomy
and and Webb’s DOK tools
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STEP 2: Analyze the demands of the assignment (without consulting the
standards).
(5-10 minutes)

« What skills and knowledge do students need to complete this assignment
successfully?

« Where on Bloom’s or another learning taxonomy does the assignment
fall? (See Bloom's Taxonomy at the end of this form.)

Unpack the assignment and note the skills and concepts:

Skills (verbs) Concepts (nouns) Taxonomy
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Form for Focus on Assignments® Notes and Observations

Presenting Instructor:. Date:

Content Area: Level of Learning:

STEP 1: Examine the purpose of the assignment. (5 minutes)

« What were students expected to learn from this assignment?
« Why might the instructor have given this assignment?

Notes & Observations:

R e S Pt el G oy o B T
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STEP 5: Ratchet-up and redesign the assignment. (10-15 minutes)

Discuss how to strengthen the assignment, as well as the instructional

materials and strategies nesded to do so.

« How can we upgrade the assignment to add greater rigor and encourage
higher achievement from students?

» What should be kept, deleted, and/or added to the assignment for tighter
alignment with the standards?

« How could a re-envisioned assignment promote active problem solving,
reasoning, and critical thinking?

« What instructional strategies are needed to address student errors and
misconceptions?

Redesign the Assignment:

Bloom’s Taxonomy:*

* Remembering: Retrieving, recognizing, and recalling relevant knowledge from
long-term memory, e.g., ist, describe, tabulate, appropriate use.

« Understanding: Constructing meaning from oral, written, and graphic messages
through interpreting, exemplifying, classifying, summarizing, inferring,
comparing, and explaining, e.9., summarize, interpret, predict, execute.

« Applying: Carrying out or using a procedure through executing or implementing,
©.g., classify, experiment, calculate, construct.

 Analyzing: Breaking material into constituent parts, determining how the parts
relate to one another and to an overall structure or purpose through
differentiating, organizing, and attributing, e.g., order, explain, differentiate,
achieve.

 Evaluating: Making judgments based on criteria and standards through checking
and critiquing, e.g., rank, assess, conclude, action.

« Creating: Putting elements together to form a coherent or functional whole,
reorganizing elements into a new pattern or structure through generating,
planning, or producing, e.g., combine, plan, compose, actualize.
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STEP 3: Compare standards of best fit to the demands of the assignment.
(30 minutes)

« Is the assignment aligned with one or more level-appropriate standards?
How rigorously aligned is the assignment with one or more level-appropriate
standards? Is it more closely aligned to lower-level standards?

Notes & Observ:

List applicable standards and their level:

Unpack the standards:

Standard Skills Concepts Context Taxonomy

Note gaps between the demands” of the standards and the assignment, including
where both fall on Bloom’s or another learning taxonomy.

ey
Tk st i e e o o e sy g, iy b
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New and Improved Assignment

Assignment #

What standards are addressed by this assignment?
1

2.
3.

4.

Write the improved assignment below.

Instructional strategies to be used with this assignment.

ety The s T (207 S s A s Gop A, Wk D At
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STEP a: Diagnose student work. (30 minutes)

Work first individually and then collectively to answer the following

questions:

« What does the student work tell us about the kind and level of skills and
knowledge students have learned and still need to learn?

« Did the assignment give students the opportunity to exhibit what the
standards demand?

« What are the most frequent and fundamental problems students appear
to be having with the assignment? What do those patterns say about
what's needed in terms of additional instruction or re-envisioning the
assignment?

 If student work shows that most students have done well on the
assignment, with few errors, how might the assignment be re-envisioned
to challenge students?

Tndividual Notes & Observations:

Collective Reflections:
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The Focus on Assignments
Process

STEP 1: 2 min-Determine assignment’s purpose

STEP 2: 8 min-Analyze demands of the assignment
(without looking at the standards)

STEP 3: 30 min-Compare standards of best fit
STEP 4: 30 min-Diagnose student work

STEP 5: 30 min-Ratchet-up and redesign the assignment
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Write on a Post-It with the
corresponding color

eRed - Question or concern

Yellow - An area you may
need more assistance

eGreen - One thing you
will be able to do well as
Critical Friend and/or
implementing the Focus on
Assignments process
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implementing the Focus on 

Assignments process 

 

 

Stop Light Reflection Activity 
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< Sign In and find table

< Enjoy breakfast items

< Will need computer
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Focus on Assighments Process

Refer to: \

“+Either the CCSS or the College and Career Readiness Standards for Adult
Education.

“*HO #03- Feedback Checklist

“*HO #05- Focus on Assignments Process Guide.

“*HO #06- Focus on Assignments Templates (1 set for each assignment)
“*HO #07- Template for the New and Improved Assignment

Process:

“»Each instructor will take turns presenting their assignment

“»*Each member will complete the templates for each assignment

“»Each group redesigns assignments

“»Complete HO #07, for each assignment and upload to ANGEL

“+Using HO #03, reflect individually and as a group on the Critical Friends process
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Focus on Assighments Process
Reflections

One item for each question below...

Flipchart #1 (two columns)
<> What is one strength | have as a Critical Friend?
< What is one thing | can focus on to be a more effective Critical Friend?

Flipchart #2 (two columns)
<> What worked and didn’t work in collaborating with my peers?

< In what ways may | adapt the Focus on Assignments process to my program and/or
teaching practice?

Flipchart #3 (two columns)
<> What did | learn about my teaching practice?
< What strategies may | apply?









Individually answer the following questions on a sticky note and place on chart paper. 

 

One item for each question below… 

 

Flipchart #1 (two columns) 

²

 

What is one strength I have as a Critical Friend? 

²

 

What is one thing I can focus on to be a more effective Critical Friend? 

Flipchart #2 (two columns) 

²

 

What worked and didn’t work in collaborating with my peers? 

²

 

In what ways may I adapt the Focus on Assignments process to my program and/or 

teaching practice? 

Flipchart #3 (two columns) 

²

 

What did I learn about my teaching practice? 

²

 

What strategies may I apply? 

Focus on Assignments Process 

Reflections 
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GED- 2014 Test Targets

and Exemplars
-‘

> http://www.gedtestingservice.com/educators/freepracticetest?
utm source=iContact&utm medium=email&utm campaign=Non
%20TT&utm content=2014+Countdown










	

Ø

 

h p://www.gedtes ngservice.com/educators/freeprac cetest?

utm_source=iContact&utm_medium=email&utm_campaign=Non

%20TT&utm_content=2014+Countdown

	

 

GED

®

 2014 Test Targets 

 and Exemplars 


image65.png
Curriculum content of the lessons is aligned to the
demands of standards.

Cognitive level of learning activities is aligned to the
demands of the standards.

Standards are translated into lesson content relevant
to adult students.

Standards are addressed by a coherent progression of
learning.

Students” level of understanding is assessed during the
lesson and instruction is adjusted accordingly.
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Brainstorm to identify how you demonstrate the
Five Effective Teaching and Learning Practicesin
your classroom.

Record yourideas onflip chart paper and post on
the wall
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KYAE PO Standards-n-Action rit 3 Fall 2013
S unit3n Handout #14

SIA Observation Tool—Continued

4. Standards are addressed by a coherent.
progression of learning. E/NFE Evidence

Instructor explicitly inks lesson content to,
previous lessans o what students already
know.

b Students have prerequisite knowledge/skils to
understand lesson content.

< Tnstructor incorporates standards in  lesson in
2 manner that builds on their natural
<onnections.

3. Instructor closes lesson byt
+ reviewing lesson objectives;
+ summarizing student learning; and
+ previewing how the next lesson builds on
that learning.

5. Students’ level of understanding is

assessed during the lesson and
instruction is adjusted accordingly. E/NFE Evidence

5. Instructor regularly checks whether students
‘are mastering standards-based lesson content
(e-g. circulates to check on students’ work,
monitors verbal responses).

b Instructor provides students vith prompt,
specific feedback to correct misunderstandings
and reinforce learning.

<. Students signal understanding of lesson
content before instructor introduces new ideas.

4. Tnstructor provides supplemental instruction
for students who show that they need it (2.9..
individualized or peer tutoring, re-teaching,
review of basic skils).

o Tnstructor provides extension activities for
students who complate classwork, instead of
leaving them idle or unchallenged.

F. Students evaluate and reflect on their own
learming.
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KYAE PO Standards-n-Action rit 3 Fall 2013
S unit3n Handout #14

SIA Observation Tool

Effective Teaching and Learning € = Evident
Practices NFE = Not Fully Evident

1. Curriculum content of the lessons is.
aligned to the demands of standards.! | E/NFE Evidence

Instructor presents lesson clearly reflecting the,
concepts/skill of one or more of the
standards.

b Instructor outhnes = well-defined standards-
based lesson abjective stated in terms of the
desired student learning outcomes.

<. Students use resources directly related to the
targeted standards.

2. Cognitive level of learning activities is

aligned to the demands of the
standards. E/NFE Evidence

Instructor poses questions that stmulate
student thinking beyond recall.

b Instructor allows appropriate wait-time (3 or
more seconds) after posing questions.

< Instructor asks students to slaborate on and
justfy their answers.

3. Instructor activates students’ metacognitive
skills (e.g.., models strategies, inquires about
“tudents’ strategies).

<. Students work on assignments reflecting the
highest demands posed by the standards.
targeted by the lesson.

3. Standards are translated into lesson
content refevant to adult students. E/NFE Evidence

5. Instructor ties standards-based lesson to
students’ goals, interests, or needs.

b. Students actively participate in the lesson
through class discussions, group projects, etc.,
instead of doing solitary seatwork or listening
to extended lsctures.

<. Students have varied opportunities (beyond
worksheats) to apply new learning in authentic
or practical adult-oriented contexts.

o the purposes of Standards-n-Action, @ ~Sandard” s efved 2 the most specic evelof utcome used b 3 sate
3 inicae vhat sdent Should Know and be s 9 do, These can Inckde IIGatos, bJecives, and benchmarks.
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Unpack the Components of Standards
Build Sample Activities

Align Resources to Standards

Identify Lead Standards

Design Coherent Units

Conduct Lesson Studies

Focus on Assignments
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KYAE PD Standards-in-Action Unit 3 Fall 2013

Unit 3B

Handout #01

Focus on Assignments: Working Together to Improve Teaching and Learning
Course Map

Course Goals

Course Learning Targets

Activity

1.Close the gap between
standards and

classroom practice

2.Make assignments and
student work relevant
and engaging

3.Develop common, high
expectations for
students

4.Improve instructional
practices/strategies

5.Promote structured,
thoughtful standards-
based conversations
among colleagues

~

1.Identify a purpose for
evaluating the
effectiveness of
assignments.

2.Identify the College and
Career Readiness
Standards resources.

3.Describe an example of
participating in a Critical
Friends type group.

4.Compare and contrast
the Webb's Depth of
Knowledge with Bloom’s
Taxonomy

5. Identify the five-step,
Focus on Assignments.
process

A& J

e

2.Participate in a scavenger
hunt to become familiar with
the College and Career
Readiness Standards for
Adult Education

Respond to blog questions

3.Describe an activity that
incorporates the principals of
a Critical Friends Group

4.Review an overview of the
Unpacking of a Standard
process

5.Complete a graphic organizer
identifying similarities and
differences between the
Webb’s Depth of Knowledge
tool with the Bloom'’s
Taxonomy

6.Review the 5 steps of the
Focus on Assignments

process

Format/Timeframe

A
|:> Introductory

\
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Where We Are Going

*» Program directors or lead instructors will
observe instruction and complete the
Observation Tool for each lesson observed

= Not an evaluation of instructors but
instruction

» Observation data will be aggregated
*»» Results will be discussed with staff

+» Recommendations will be made for future PD
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Determine which of the five practices you
believe is a strength and which one you want
to focus on to improve your own standards-
based instruction.

Identify the strength with an S and the focus
with an F on Handout #14.

Take an index card from the supply box and
write down the identified strength and focus
practice on the card.




