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STEP 1: Introduce and determine the purpose of the assignment.  
a.	Ask the presenting instructor to take one minute to describe the assignment (not what was taught).  If the instructor has to do more to explain the assignment to the team, chances are its purposes—or instructions—are not clear enough.  
b.	After briefly introducing the assignment, open the discussion to the other instructors in the group.  Remind the presenting instructor to become a listener for the remainder of this step, to allow others to share their thoughts on the purpose of the assignment.  
c.	Remind team members to take the assignment at face value.  They should not ascribe to it purposes that are not readily evident.  


STEP 2: Analyze the demands of the assignment without consulting the standards.
a.	Determine what a student needs to know and be able to do to complete this assignment.  To do this, unpack the skills and concepts and determine where on Bloom’s or another learning taxonomy the assignment falls, e.g., does it require students to explain, prove, or solve a problem?  If you need a refresher on unpacking the components of standards, see Unit 1, Understanding the Standards We Teach.
b.	Encourage instructors to resist the temptation to imbue the assignment with skills and concepts not readily apparent, even if all agree they were probably intended.  If there are skills and knowledge that naturally could be part of the assignment, just capture the good ideas about how to make those explicit in the redesign of the assignment and move on to the next step.Encourage instructors to resist the temptation to imbue the assignment with skills and concepts not readily apparent, even if all agree they were probably intended.

STEP 3: Compare standards of best fit to the assignment’s demands.
a. Identify the standard(s)1 addressed by the assignment.  
b. Choose no more than four standards and note whether they are at the appropriate level or a lower level of learning.  If the assignment appears to be a better fit for a standard that is “below level,” note the gap in rigor between the “below level” standard and a corresponding standard at the appropriate level of instruction to complete this step.  Avoid force-fitting an assignment to a standard.  If the assignment clearly does not fit any standard (at the appropriate level or not), go directly to STEP 5.  
___________________
1 For purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.  
c.	Unpack the relevant standards and note gaps between the skills and concepts demanded by the standards and those demanded by the assignment to determine how rigorously aligned the assignment is to the standards.  
Note: The presenting instructor should participate with the rest of the team in the process from this point forward.  He or she can respond to and pose questions, but make sure the presenting instructor does not monopolize the discussion.‘
‘
The thing we’ve 
noticed most, and it’s not really a surprise, is the value the teachers derive from working together.  This project has allowed them to have regular, substantive time together planning and learning.  As you know, this is not typical for adult education teachers….  We’ve noted how, as the process progressed, a more integrated approach to the standards developed—looking at the connections between multiple standards or standards across levels became more comfortable for the teachers.” 
Randy Stamper
SIA State Liaison
Virginia 

STEP 4: Diagnose student work.  
a.	Ask instructors to work individually to diagnose the student work to determine: (1) how well students did on the assignment; (2) whether and how students seemed to have problems; and (3) what skills and knowledge students actually displayed in fulfilling the assignment.  
b.	Then ask the team collectively to compare and reconcile the individual reflections.  Note what students know and do not know and how students struggled, if they did.
If the assignment is not well aligned to the standards, then move to STEP 5 to redesign.
If the assignment is already well aligned and students performed well on it, then find ways to move students to higher levels of achievement through new assignments.
If the assignment is already well aligned, but students did not perform well on it, discuss strategies for helping students reach what the team identifies as the proficient level of performance for the assignment.

STEP 5: Ratchet-up and redesign the assignment.  
Looking back over the Notes and Observations from STEPS 1–4, decide what to keep, delete, or add to the assignment so that it more closely aligns to the standard(s).  Work to make sure the changes add greater rigor and encourage higher achievement from students.  The five-step process 
has clarified in my mind the importance of maintaining a balance between the broader real-life skills identified by our standards and the more specific benchmarks that define it.  At least for ESL activities, it became clear that the best activities identified a clear real-life communicative goal (Listening, Speaking, Reading, or Writing).”
Eduardo Honold
SIA State Liaison
Texas
‘
‘

Use the content of standards more than the specifics of the original assignment to guide the redesign.
If only one standard matches the original assignment, consider adding others to enrich the assignment.
Consider how to reconfigure the assignment to address student errors and misconceptions.
The instructor may want to select another topic or context for the improved assignment to make it fresh and interesting to students.  However, the same standard, perhaps with the addition of other level-appropriate standards, should be incorporated into the assignment, so that students can master the skills embodied in them.
The presenting instructor also may choose to teach the revised assignment to a different set of students when that is the best instructional decision.
The presenting instructor should leave the session with a more rigorous, aligned assignment and instructional strategies to improve student learning.  If no improvements or suggestions resulted, challenge the team to reconsider.
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